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EXECUTIVE SUMMARY
This deliverable reports on the processes for developing the South African Academic Teaching/Standards Framework for SDGs. It includes the
criteria followed to select them. It also includes the methodologies used to finalize this product. The challenge is how to bridge the two levels
applying dialogical and negotiation strategies. As the inputs from stakeholders will be coming, updating and customization will be followed-up.
This ongoing process is monitored by the Quality Assurance Task Group (QATG), which in turn provides its own inputs for further
improvement and refinement. Developing such a framework has taken considerable effort and it is important to make it relevant to the purposes
we are going to use it. WP2 provided important inputs for developing the South Africa Teaching Standards and Competences Framework.
The PUAT standards, competences, performance indicators and resources framework focus on the following three criteria and processes:
Curriculum Area 1: 21st Century Learning Goals (Learning to know; Learning to be; Learning to live together; Learning to do; Learning to give
and share and Learning to transform oneself and society). Curriculum Area 2: 21st Century 10Cs (Communication, Collaboration, Creativity &
Innovation, Critical thinking, Connectivity, Critical reflection, Critical consciousness, Constructing knowledge, Cross-cultural competence and
Co-responsibility) and Curriculum Area 3: Sustainability Justice (Environmental justice, Social Justice, Economic justice and Cultural justice).
All, these categories are included in the SWOT and other survey instruments developed. On the basis of these curriculum criteria we have
developed a rubric or template where the standards, the competences and the performance indicators are listed.
In total, we developed 20 standards based on the three curriculum criteria, 60 competences and 180 competences’ performance indicators,
making the total 260. These will be used in developing the capacity building materials and the revision of undergraduate courses in multiple
disciplines to address the 17 SDGs. This framework of standards, competences and performance indicators was discussed and peer-reviewed in a
special workshop during the Train-the-Trainer Workshop in Durban, South Africa 28th, January 2020. It was decided that the framework will be
constantly updated to harmonize with the current and upcoming local challenges in the course of the UN 2030 Agenda implementation and its 17
SDGs.
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Introduction: Design Principles of a Competency Framework
A competency framework defines the knowledge, skills, and attributes needed for any target group within a certain environment and for varied
purposes. To develop the PUAT framework based on standards, competences, performance indicators and resources, a multi-stakeholder
participatory curriculum development approach has been adopted and applied in this project.
At this stage, we are going at the level of experts in the field of PUAT and at the level of stakeholders’ inputs elicited through various research
methods of quantitative and qualitative nature. The challenge is how to bridge the two levels applying dialogical and negotiation strategies. As
the inputs from stakeholders will be coming, updating and customization will be followed-up. This ongoing process will be monitored by the
Quality Assurance Task Group (QATG), which in turn will provide its own inputs for further improvement and refinement. Developing such a
framework can take considerable effort and it is important to make it relevant to the purposes we are going to use it.
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The PUAT standards, competences, performance indicators and resources framework will focus on the following criteria and processes.
21st Century Learning
Goals

21st Century Critical Skills
(10Cs)

Sustainability Justice

In each of these areas, both pre-service and in-service Academic instructors should build certain competences measured by concrete indicators
driven by standards and supported by suitable resources.
Thus, for each area, a number of standards will be identified which in turn will be divided into competences and for each competence, a number
of performance indicators will be formulated. Typically, there will be three subgroupings of competences for each larger standard. Finally, a
reflecting question posed (What supportive teaching, learning and curriculum resources are needed?) will provide motivation to identify
appropriate teaching and learning resources. These constitutive parts provide the basic structure and philosophy of the PUAT teaching standards
and competences framework.
Standards, in general, are related to learning outcomes, curriculum, instruction and assessment in an organized and meaningful manner. They
provide a map of where to go in terms of capacity building to tailor instruction to the refugee learners’ needs. Thus, standards are not simply a
list of important knowledge, skills, values and action competences. Rather, they constitute a vision of what curriculum, learning and teaching
should include in terms of the key four areas in order to respond to refugee children identified needs. They can also guide the selection of
teaching, learning materials and in general the capacity building resources.
Competences, on the other hand, tend to emphasize the application of knowledge, skills and dispositions in a more specific manner rather than
standards. In this sense, the competences covered in the standards and their performance indicators should be an integral part of the PUAT
capacity building. In the PUAT context, competence is the term used to describe a cluster of related knowledge, skills, and attributes as an
extension of discrete statements organized along the five key areas. Performance indicators for competencies are more visible and measurable
expressing on-the-job behaviours. In this way, competences are perceived as more detailed compared to standards and the latter are organized
around specific learning outcomes defined as competences that are explicit, measurable and transferable.
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The PUAT teaching standards and competences framework is aiming to be used as a guide for:
1. Conceptualizing capacity building programs for academic instructors.
2. Training Academic instructors and other involved staff to deconstruct, construct and reconstruct their courses to address SDGs.
3. Designing certified professional development courses and programs in the field of PUAT.
Consequently, according to your own expertise in the identified key areas, use the following draft and contextualise it taken into consideration
the inputs of the SWOT analysis, your institutional experience in infusing SDGs in academic curricula and any other inputs from the South
African context. You are free to do any suggestions and corrections using the Word track function.
A FRAMEWORK OF STANDARDS, COMPETENCES, PERFORMANCE INDICATORS FOR ACADEMIC INSTRUCTORS
Curriculum Area 1: 21st Century Learning Goals (Learning to know; Learning to be; Learning to live together; Learning to do; Learning to
give and share and Learning to transform oneself and society)
STANDARDS

1. Learning to know

COMPETENCES

PERFORMANCE INDICATORS

1.1: Academic instructors demonstrate
knowledge on typologies and the main
drivers and root causes of poverty
(SDG1) and hunger and malnutrition
as well as the need for sustainable
agriculture (SDG2). They also know
conceptions of health, hygiene and
well-being (SDG3) and the
importance and role of education and
lifelong learning (SDG4) for reducing
poverty and hunger as well as
empowering and ensuring the full
participation of all genders (SDG5) in
creating a more sustainable, peaceful

1.1.1: Academic instructors
critically reflect on the root
causes/drivers of poverty, hunger
and gender inequality locally,
nationally and globally and their
underlying socio-cultural
assumptions and practices as
well as poverty/hunger reduction
strategies and measures.
1.1.2: Academic instructors
understand the need for
sustainable agriculture to combat
poverty, hunger and
malnutrition, especially for

CLASSROOM RESOURCES
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and just society.

vulnerable groups.

1.1.3. Academic instructors
explain the socio-political
dimensions of health, hygiene
and well-being, based on facts
and figures as well as the
negative impacts of behaviours
such as xenophobia,
discrimination, bullying, gender
discrimination, violence and lack
of education on health, wellbeing and gender equality.
1.2: Academic instructors demonstrate 1.2.1: Academic instructors
knowledge on water as a life resource show with examples that water is
and basic human right and its
part of a complex local/global
connection to sanitation (SDG6) and
issue, the concepts of ‘Integrated
how politics and policies can
Water Resources Management”
influence water distribution and the
and related strategies as well as
development of energy production,
the importance of water
supply, demand/usage as well as
quality/quantity and the causes
renewable energy technologies and the and consequences of water
harmful impacts of unsustainable
pollution and water scarcity.
energy production and consumption
1.2.2: Academic instructors
(SDG7), especially in relation to
recognize the different energy
climate change (SDG13) and in
resources and their respective
understanding that production and
advantages, disadvantages and
consumption practices as well as
impacts as well as the socioindividual lifestyle choices (SDG12)
technical strategies and policies
influence social, economic and
to achieve more sustainable
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environmental sustainability.

1.3: Academic instructors describe
and infer the symptoms, causes and
consequences of inequalities as major
drivers for generating environmental,
social, economic and cultural
problems as well as the processes and
practices for reducing inequalities
(SDG10), including in the area of
decent work (fair wages, working
conditions, employmentunemployment) and economic growth
(SDG8) as well as the pitfalls of
unsustainable industrialisation,
innovation and resilient infrastructure
(SDG9, sustainable cities and

energy uses
1.2.3: Academic instructors
interpret sustainable energy
production and consumption
(toxics, CO2 emissions, waste
generation, poverty, working
conditions), especially at the
individual level and in relation to
the anthropogenic causes of
climate change as well as the
prevention, mitigation and
adaptation strategies at different
levels, locally, nationally and
globally
1.3.1: Academic instructors
define and describe the causes
and consequences of different
dimensions of inequality, their
interrelations, relevance to
decision-making, the local,
national, global processes and
practices, especially how low
and decreasing wages contrasted
to high profits of certain groups
and corporates are leading to
inequalities, poverty and
violation of human rights for
decent work and a sustainabilitydriven economic growth.
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communities (SDG11), life below
water (SDG14) and on land (SDG15)
for ensuring peace, justice, strong
institutions (SDG16) through the
establishment of partnerships for all
the goals (SDG17).

2.Learning to be

2.1: Academic instructors raise
awareness, sensitivity and
responsibility about poverty, wealth

1.3.2 Academic instructors
examine natural, social,
economic and political
consequences of unsustainable
industrialization and
infrastructure and society’s
needs for a systemic approach
depicted through examples of
sustainable planning and
building, resilient, inclusive and
sustainable urban planning and
development.
1.3.3 Academic instructors
examine alternative ways for
change in sustainable practices
based on identification and use
of specific criteria for advancing
quality of life in cities and
communities, marine ecology,
ecosystems, biodiversity,
including habitat loss,
deforestation, overexploitation,
for promoting sustainability
justice through the strengthening
of local, national, regional and
global partnerships.
2.1.1: Academic instructors
identify and clarify their own
values, attitudes and perspectives
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(SDG1) and hunger (SDG2),
understanding of and personally
committed to promoting health and
well-being for all (SDG3),
recognizing the intrinsic value and
importance of quality education for all
(SDG4), against any forms of gender
discrimination (SDG5), feel
responsible for their and others’ water
use (SDG6) and understand the need
for affordable, reliable, sustainable
and clean energy (SDG7).

2.2: Academic instructors demand fair
wages, equal pay for equal work, fight
against child labour (SDG8),
recognise the importance of resilient
and inclusive infrastructure in their
local area (SDG9), express solidarity
and a vision of a sustainability-just
world (SDG10) and envision a
sustainable future for their community

on typologies of poverty, hunger,
health and well-being, the
exclusion of marginalized and
vulnerable people from having
access to education.
2.1.2: Academic instructors
identify and clarify their own
values and perspectives on
various forms of inequalities and
injustices referring to gender
discrimination, appraising the
role of women in eradicating
poverty and hunger, health, clean
water and sanitation.
2.1.3 Academic instructors
identify and clarify their own
values, beliefs, perspectives and
habits for energy production and
usage in terms of efficiency and
sufficiency.
2.2.1: Academic instructors
explore, the local and global
trends and policies for fair
wages, equal pay for equal work
and related labour rights for
dissent work and sustainable
entrepreneurial skills.
2.2.3: Academic instructors
judge, choose and argue for
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(SDG11).

sustainable, resilient and
inclusive infrastructure in their
own communities as well as
advocating their personal
demands for contingency
planning bearing in mind their
own carbon and water footprints
as well as local/global
inequalities, and sustainability of
their and others’ settlements.

2.3: Academic instructors recognize
and reflect on their own ecological
footprint by differentiating between
needs and wants and on their own
consumer behavior in light of
sustainable ways of being (SDG12)
and impact on climate change locally
and globally (SDG13), life below
water (SDG14) and on land (SDG15)
for building a sustainability-just
society (SDG16) enabled by joining
hands locally and globally (SDG17).

2.3.1: Academic instructors
assess and revise their own
lifestyle choices and consumer
behavior to comply with
sustainable ways of being and
living, especially as it concerns
their eco-footprint, reducing their
impact on climate change.
2.3.2 Academic instructors are
sensitive of marine ecology and
show to others the impact
humanity is having on life under
the water (biomass loss,
acidification, pollution,
extinction of marine species,
etc.) envisioning harmonization
of humans with nature.
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3.Learning to live together
sustainably

3.1: Academic instructors show
empathy and solidarity with people in
poverty (SDG1) and suffering from
hunger and malnutrition (SDG2),
illnesses and discrimination (SDG3),
exclusion from the right to education
(SDG4), including people in
vulnerable situations, such as women
(SDG5) and those who are
disempowered and suffering from lack
of potable water, sanitation and
hygiene standards (SDG6).

3.2: Academic instructors explore

2.3.3 Academic instructors are
committed in facilitating peace,
justice, inclusion and strong
institutions, expressing solidarity
for those suffering locally and
globally, acting as a global
citizen.
3.1.1: Academic instructors
exhibit empathy and solidarity to
those suffering from poverty and
hunger and are committed to
promote social and economic
justice, poverty eradication,
malnutrition and well-being for
themselves and others.
3.1.2: Academic instructors
define, compare and discuss
injustices in relation to access to
education and the role of
education in eradicating poverty,
reducing hunger.
3.1.2. Academic instructors
work together to combat
discrimination against women,
and ensuring the availability and
sustainable management of
water and sanitation.
3.2.1: Academic instructors
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their own and others’ usage of energy
and impacts of unsustainable energy
production , sharing solidarity and
empathy to those who cannot afford
access to energy (SDG7), decent work
(SDG8), a sustainable, resilient and
inclusive infrastructure (SDG9),
discriminated against (SDG10) and
suffer from the right to shelter and a
sustainable city life (SDG11).

work together to generate
sustainable energy practices, and
better working conditions for all.
3.2.2: Academic instructors
work together to define possible
futures for infrastructures that
support living together
sustainably, without
discrimination and inequalities.
3.2.3: Academic instructors
envision living together in
sustainable cities respecting
physical, social and
psychological human needs.

3.3: Academic instructors recognize
unsustainable lifestyles and choices,
consumer behaviours and production
processes (SDG12) that could harm
climate and human survival (SDG13),
empathising with people whose
livelihoods are affected by the
degradation of life below water
(SDG14) and on land (SDG15), with
those who are suffering from
injustices (SDG16), global solidarity
and partnership (SDG17).

3.3.1: Academic instructors
assess and discuss unsustainable
consumption lifestyles that
hinder living together
sustainably.
3.3.2: Academic instructors
discuss and analyse the urgent
need to fundamentally change
personal lifestyles that lead to
climate change, re-evaluating
their actions that pollute oceans
and create biodiversity loss.
3.3.3: Academic instructors join
hands to support the peaceful co-
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4. Learning to do

existence of people with nature
as well as the need for
partnership and sustainable
living.
4.1: Academic instructors plan,
4.1.1: Academic instructors use
implement and assess activities aiming approaches that promotes
to poverty (SDG1) and hunger
poverty eradication, hunger
reduction and malnutrition and
reduction and sustainable
promoting sustainable
agriculture, addressing issues of
agriculture(SDG2), support the
affordable prices within the
development of policies promoting
pharmaceutical industry.
health and wellbeing (SDG3), demand 4.1.2.: Academic instructors
and support policies and actions
create inclusive learning
towards education for all (SDG4),
environments that facilitate
participate in and influence policies
participatory and learnerfor gender equality (SDG5) as well as centered education for
reduction of water footprint and local examining and analyzing SDGs.
decision-making related to clean water 4.1.3: Academic instructors
(SDG6).
identify and describe how
individuals and groups have
taken action on gender equality
and participation in public and
private spheres as well as taking
action to influence decisionmaking related to clean water
and sanitation.
4.2: Academic instructors apply and
4.2.1: Academic instructors
assess policies and practices for
apply measures to increase
affordable and clean energy (SDG7),
sustainable energy efficiency and
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engage with new perspectives of a
sustainable, inclusive economy and
decent work (SDG8), encourage their
local communities to shift towards
more sustainable infrastructures
(SDG9), assess inequalities in their
local environment acting towards
reduction (SDG10) and advocate for
sustainable cities (SDG11).

4.3: Academic instructors empower
others to engage in sustainable
consumption and production practices
(SDG12), reducing eco-footprint
related to climate change (SDG13),
exert their influence to protect life
below water (SDG14) and on land
(SDG15), promoting peace and justice
(SDG16) through engagement in
local, national and global partnerships
for sustainable development (SDG17).

sufficiency with the most
appropriate renewable energy
solutions.
4.2.2: Academic instructors
apply ideas for sustainabilitydriven economic growth with
fair working conditions,
developing innovative and
sustainable enterprises and
infrastructures.
4.2.3: Academic instructors
analyse and evaluate different
types of causes and reasons for
inequalities as well as co-create
an inclusive, safe, resilient and
sustainable city.
4.3.1: Academic instructors
recognize the values that
underpin in different
consumption and production
practices,
4.3.2 Academic instructors
actively engage in promoting
sustainable production patterns
for combating climate change,
marine reserves and biodiversity
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conservation, to safeguard the
peaceful co-existence of all form
of life.

5. Learning to give and
share

4.3.3 Academic instructors
appraise local and global
partnerships for building
sustainability-just societies.
5.1: Academic instructors identify
5.1.1: Academic instructors
describe what constitutes
ways of giving and sharing resources
learning to give and share for
to eradicate poverty (SDG1), human
eradicating poverty and
hunger (SDG2), the lack of hygiene
combating hunger, reflecting on
and social care (SDG3), own
their individual, cultural or
knowledge and skills for improving
contextual differences.
people’s, especially marginalised
learning opportunities (SDG4), gender 5.1.2: Academic instructors
distinguish the obstacles in
discrimination (SDG5), and improving
sharing resources that
water and sanitation management and individuals and societies may
conditions in local communities
confront in affirming the rights
(SDG6).
to good health, wellbeing and
education.
5.1.3: Academic instructors
evaluate giving and sharing
actions regarding gender
discrimination and access to
clean water and sanitation.
5.2: Academic instructors integrate
5.2.1: Academic instructors
understand the critical
measures that contribute to sharing
importance of affordability and

16

affordable, reliable and clean energy
(SDG7), visions of sustainable
economy driven by fair working
wages and conditions (SDG8),
availability of resources that support
sustainability innovation, resilient
infrastructure and industrial
development (SDG9), based on shared
values and ethical principles for
reducing inequalities (SDG10).

5.3: Academic instructors construct
positive interactions for sharing
sustainability interventions that
promote inclusive, safe, resilient and
sustainable communities (SDG11),
challenging unsustainable
consumption and production practices
(SDG12), to reduce CO2 and combat
climate change (SDG13), the threat to
livelihoods below the water (SDG14)
and on the land (SDG15), facilitating

clean energy and prepare
students to enhance their sense
of giving and sharing attitude
and competence.
5.2.2: Academic instructors
apply a variety of giving and
sharing approaches and methods
which stimulate decision-making
bodies to counteract unfair
wages, unequal pay for equal
work and bad working
conditions.
5.2.3: Academic instructors use
various forms of giving and
sharing for enabling students to
contribute in developing more
sustainable infrastructures and
reducing inequalities.
5.3.1: Academic instructors uses
their shared voices and influence
local sustainable planning
systems that are inclusive, safe
and resilient.
5.3.2 Academic instructors
recognise the power of giving
and sharing sources that
minimize overconsumption and
promote sustainable production
patterns which eventually

17

peace and justice (SDG16) and a sense
of belonging to a common humanity,
sharing values and responsibilities
(SDG17).

contribute to combating climate
change, marine preservation and
restore the harmony of people
and nature.
5.3.3. Academic instructors
create giving and sharing
opportunities that strengthen
peace, justice, strong institutions
and partnerships for advancing
SDGs.

6. Learning to transform
oneself and society

6.1: Academic instructors propose
solutions
to
address
systemic
approaches to poverty eradication
(SDG1)
and
hunger
(SDG2),
developing active citizenship for
promoting good health and well-being
(SDG3), motivating and empowering
others to demand quality education
(SDG4), support others in developing
empathy across genders (SDG5),
encourage participation in decisionmaking processes for clean water and
sanitation (SDG6).

6.1.1: Academic instructors
understand the central
importance of human agency and
prepares student and others to
enhance their sense of agency for
eradicating poverty, reduce
hunger and encourage others to
act in promoting good health and
well-being for all.
6.1.2: Academic instructors
describe and analyse actions and
decisions to empower others to
demand quality education for all.
6.1.3: Academic instructors
motivate, influence and
challenge others to take actions
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in a proactive, considered and
systematic manner for creating
empathy across genders,
breaking down gender
discrimination and violence as
well aa the right to clean water
and sanitation, without any
discrimination in terms of culture
and origin.
6.2: Academic instructors describe and 6.2.1: Academic instructors
compare and assess different
analyse public policies related to
strategies and policies related to
energy production, access and usage
energy production, supply and
(SDG7), decent work and economic
usage in line with sustainable
growth geared towards sustainability
(SDG8), for greener and more resilient development principles.
6.2.2: Academic instructors
approaches to infrastructure and
identifies and analyses the
innovation (SDG9), aiming at
structures of power and
reducing inequalities (SDG10).
dominance in the society for
decent work, greener economy
and jobs.
6.2.3: Academic instructors
analyse the structures and
mechanisms that prevent us to
live sustainably without
inequalities and discuss ways to
transform unsustainable
behaviours and injustices.
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6.3: Academic instructors use prior
knowledge and experiences on
decisions and actions for building
sustainable cities and communities
(SDG11), consumption-production
activities using sustainability criteria
(SDG12), that can transform
unsustainable practices leading to
climate change(SDG13), campaigning
for protecting life below water
(SDG14) and on land (SDG15),
turning as agents of change in
local/global decision-making
processes, advocating justice (SDG16)
and realization of all 17 SDGs.

6.3.1: Academic instructors
recognise the need to transform
unsustainable human settlements
and identify opportunities for
making local areas more
sustainable and inclusive.
6.3.2 Academic instructors
identify and analyses approaches
and techniques that contribute to
transforming unsustainable
behaviours and production
patterns that hinder human
efforts for combating climate
change, marine pollution and
biodiversity loss.
6.3.3 Academic instructors help
students to design future
scenarios for advancing
sustainability justice and
local/global partnerships for
achieving SDGs.

Curriculum Area 2: 21st Century 10Cs (Communication, Collaboration, Creativity & Innovation, Critical thinking, Connectivity, Critical
reflection, Critical consciousness, Constructing knowledge, Cross-cultural competence and Co-responsibility)
STANDARDS

COMPETENCES

1. Communication skills

1.1: Engage students in dialogical
conversations and discussions using

PERFORMANCE INDICATORS

CLASSROOM RESOURCES

1.1.1: Involve students in

dialogical conversation for
eradicating poverty, combating
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ICT communication tools.

1.2: Use communication for a range of
purposes (e.g. to inform, instruct,
motivate, persuade) using reliable
facts and figures.

hunger and promoting
sustainable agriculture and
nutrition.
1.1.2: Provide students
opportunities to communicate
virtually to discuss issues of
health, including sexual and
reproductive health and wellbeing, with particular reference
to prevention strategies.
1.1.3: Interact in social
networks, and take part in online
learning communities to address
SDGs.
1.2.1: Use both verbal and
nonverbal communication in
addressing gender
discrimination, water
pollution/access, consumption
behaviors, climate change issues
etc.
1.2.2: Communicate reliable facts
and figures about SDGs with others.

1.3: Communicate a sense of urgency

1.2.3: Communicate with others
what to accept as valid
knowledge in the area of SDGs.
1.3.1: Communicate with others

21

for positive environmental, social,
economic and cultural change.

to empower individuals and
communities to affect change in
the distribution of power and
resources in the community and
beyond.
1.3.2 Raise awareness about
extremes of poverty and wealth
and encourage dialogue about
solutions.
1.3.3
2.1.1: Collaborate with others to

2. Collaboration skills

2.1: Collaborate with others to

transfer and adapt energy
empower individuals and communities technologies to different contexts
to affect change in the distribution of
and to share energy best
power and resources in the community practices of their communities.
and beyond.
2.1.2: Collaborate with others to
demand fair wages, equal pay
for equal work and labour rights
from politicians and employers.

2.2: Exercise flexibility and
willingness to be helpful in making
necessary compromises to accomplish

2.1.3: Develop collaboratively a
line of reasoning as well as the
implications and consequences
of the position taken when
collaboratively discussing SDGs.
2.2.1: Collaborate with others to
connect their own and others’
lives to the broader communities
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a common goal.

in which they live and learn;
2.2.2: Ability in providing
students opportunities to
democratically share their
responsibilities in collaborative
groups.
2.2.3: Collaborate with groups
that are currently experiencing
injustice and/or conflicts.

2.3: Envisioning a more sustainable
future for the community through
collaborative action.

2.3.1: Develop teaching and
learning materials, activities and
assignments that provide
students opportunities to
collaboratively discuss and
describe a shared vision related
to SDGs.
2.3.2 Develop a vision and
action plan for reducing
inequalities and promote
collaboratively sustainability
justice.
2.3.3: Collaborate with others 1)
how to help community groups
locally and online in developing
a sustainable future vision of
their community and 2) to
maintain a vision of a just and
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equal world.
3.1.1: Seek new experiences and
3. Creativity and innovation skills

3.1: Exhibiting curiosity and open
mindness to new ideas and diverse
perspectives as well elaborating ideas
through divergent and convergent
thinking.

3.2: Working creatively with others.

ideas when discussing SDGs
issues.
3.1.2: Bringing facts and data
from various sources and then
applying logic and knowledge
(deductive thinking) to solve
problems related to SDGs.
3.1.3: Coming up with a solution
(thinking outwards instead of
inward) or multiple solutions
related to SDGs.
3.2.1: Exchange ideas and
feedback, make connections and
co-construct ideas to generate
new and unique insights related
to SDGs.
3.2.2: Augment students’
creativity, ingenuity, and selfawareness related to SDGs.
3.2.3: Plan, implement and
evaluate consumption-related
activities collaboratively using
existing sustainability criteria as
well as create new opportunities for
sustainability innovation, resilient
infrastructure and greener economy.
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3.3: Stepping-out from the mass,
taking risks as well as turn negatives
into positives and barriers into drivers.

4. Critical thinking skills

4.1: Ask critical questions targeted to
issues addressing SDGs.

4.2: Applying critical reasoning in

3.3.1: Develop an understanding
of taking risks, and view failure
as an opportunity to learn.
3.3.2: Choose alternative and
multiple ways in addressing
issues related to SDGs.
3.3.3: Develop creative and
innovative solutions that aim at
overcoming the barriers for
responding to resource scarcity,
minimizing environmental
impacts, inequalities, and
unsustainable consumption and
production practices.
4.1.1: Ask appropriate, specific
and reasonable questions to
understand and explore SDGs
issue.
4.1.2: Apply critical thinking to
engage in analysis of quantitative
and qualitative research methods
and research findings related to
SDGs.
4.1.3: Demonstrate inquiry and
critical and creative thinking
skills to ask and investigate
questions about SDGs.
4.2.1: Question socio-economic
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addressing SDGs.

differences as well as gender
disparities in the access to safe
drinking water and sanitation
facilities.
4.2.2: Organize reasons and
supported evidence from
accurate, correct, credible, and
trustworthy sources related to
SDGs.

4.3: Constructing critical
argumentation.

4.2.3: Identify and clarify
personal points of view and
biases, and their sources when
dealing with SDGs.
4.3.1: Speak up of peace, justice,
inclusion and strong institutions
in your community, country and
region.
4.3.2: Speak up against all forms

of gender discrimination and
debate the benefits of full
empowerment of all genders and
disadvantaged groups.
4.3.3: Speak up of any injustices
identified in local areas,
nationally and internationally.
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5. Connectivity skills

5.1: Connecting the dots

5.1.1: Associate one idea with
another to find solutions when
addressing SDGs.
5.1.2: Make meaningful
connections with others in

combating hunger and promoting
sustainable agriculture and
improved nutrition.

5.2: Connecting concepts over time,
place, space and spheres of learning

5.1.3: Use various social
networks such as Facebook,
Twitter, Pinterest, and Instagram
for advocating and addressing
SDGs.
5.2.1: Sharing of personal
experiences, values, beliefs, and
course content.
5.2.2: Connect with others who
can help n facilitating peace,
justice, inclusion and strong
institutions locally and
nationally.
5.2.3: Experience a “SDGs

5.3: Connecting learning and civic

learning environments”
regardless of time, place and
space, extended to various
spheres of learning.
5.3.1: Connect with local groups
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6. Critical reflection skills

engagement.

working toward SDG issues.

6.1: Reflect critically on own

5.3.2: Demonstrate the power of
critical civic literacy in dealing
with SDGs.
5.3.3: Read the “word” and learn
the “world.”
6.1.1: Setting and achieving
goals. reflect upon them to
transform them to more
sustainable patterns of life.
6.1.2: Articulate and reflect on
their personal values, beliefs, and
understandings related to local
and global environmental issues.

assumptions and beliefs when
addressing issues of SDGs.

6.1.3: Reflect and question prior

perceptions, beliefs, habits,
theories, perspectives and actions
to combating hunger and
malnutrition and promoting
sustainable agriculture.
6.2: Integrate critique in the reflective
process.

6.2.1: Question socio-economic

differences as well as gender
disparities in the access to safe
drinking water and sanitation
facilities.
6.2.2: Critique in questioning,
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assessing, applying, analyzing
facts.
6.2.3: Critique personal norms
and values related to energy
production and usage as well as
reflect on own energy usage in
terms of efficiency and
sufficiency.
6.3: Questioning things, considering
alternatives for action.

6.3.1: Reflect on own personal

perspectives demands on the
local infrastructure such as
carbon and water footprints and
food miles.
6.3.2: Reflect on own individual

consumer behaviour in light of
combating climate change.
6.3.3: Reflect on own dietary

needs and question whether your
dietary habits have an impact on
climate change.
7. Critical consciousness skills

7.1: Understanding the concept of
power and asymmetry in relation to
SDGs.

7.1.1: Understand: 1) the causes,
the conditions, and the
consequences of inequality in
human societies and how it
affects sustainability justice.
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7.1.2: Understand the unequal
distribution of human and
natural resources.
7.1.3: Understand the unequal
distribution of power and
resources in the community and
beyond.
7.2: Consciousness-raising through
critically reflecting on experiences,
power and asymmetry related to
SDGs.

7.2.1: Raise personal
consciousness and commitment
to promoting health and wellbeing as well as sustainability
injustices.
7.2.2: Address possible conflicts
in offering medicine at
affordable prices and interests
within the pharmaceutical
industry.
7.2.3: Deconstruct previous
perspectives, or world views,
specifically as they relate to
inequality, social justice, power,
and privilege

7.3: Merging critical consciousness
with action in addressing issues
related to SDGs.

7.3.1: Turn critical consciousness of

the importance of quality
education for all to action for
demanding educational
opportunities for vulnerable
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groups.
7.3.2: Turn critical
consciousness on issues related
to SDGs to engage pressures in
decision-making processes to
affect change.
7.3.3: Turn critical
consciousness on issues related
to SDGs through being part of
local/global partnerships to
affect change.
8. Constructing knowledge skills

8.1: Making authentic constructions

8.1.1: Construct knowledge on
SDGs by identifying and

analysing different types of
causes and reasons for
inequalities and injustices.
8.1.2: Plan, implement and
evaluate strategies to reduce
inequalities and injustices.
8.1.3: Construct knowledge
through collaboration and by
applying an interdisciplinary
approach.
8.2: Constructing knowledge through
reflection.

8.2.1: Constructing knowledge
on SDGs by reflecting on
previous experiences.
8.2.2: Construct knowledge on
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SDGs by planning,
implementing and assessing
community-based interventions.
8.2.3: Construct knowledge on
SDGs by applying
case/problem/project‐based
learning.
8.3: Constructing knowledge through
inquiry-based learning.

9. Cross-cultural skills

9.1: Respects cultural differences and
works effectively with people from a
range of social and cultural
backgrounds.

8.3.1: Articulate

inquiry‐based problem
solving process.
8.3.2
8.3.3
9.1.1: Respects, interacts, and
works positively with individuals
from other social and cultural
groups.
5.3.1: show empathy with and
solidarity for those suffering
from injustice in their own
country as well as in other
countries.
Academic instructors uses their
imagination to “put themselves in
other peoples’ shoes”
9.1.3: empathize with people

whose livelihoods are affected
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by changing fishing practices.
9.2: Recognize and embrace

perspectives other than their own
when teaching and learning about
SDGs issues.

9.3: Leverage social and cultural
differences to create new ideas and
increase both innovation and quality
of work.

10. Co-responsibility skills

10.1: Developing self-awareness,
social responsibility and

9.2.1: Understanding of when it
is appropriate to speak and when
it is appropriate to listen is
demonstrated in a variety of
settings.
9.2.2: Seek opportunities to learn
from diverse perspectives.
9.2.3: Respond open-mindedly
to different ideas and values
while developing a common
understanding.
9.3.1: Demonstrates a high level
of cultural and social
understanding and respect for the
uniqueness of others.
9.3.2: feel empathy for and to
show solidarity with people who
are discriminated against.
9.3.3: empathy and solidarity
with those who differ from
personal or community gender
expectations and roles.
10.1.1: Acknowledge that the
choices we make individually
and collectively each day in
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accountability.

10.2: Reflective insights of one’s own
and others actions.

10.3: Connecting civic knowledge and
responsibility.

relation to the environment
affect our lives, our families, our
communities, and the world
around us.
10.1.2 Accept personal
responsibility and accountability
towards others and acts
transparently by reporting to
others in appropriate ways.
10.1.3: Raising students’
awareness of and concern for the
impact of one’s behavior upon
others.
10.2.1: Able to think of the
consequences of their actions
before doing something.
10.2.2: Feel responsible about
how others’ actions will affect
them and society.
10.2.3: Reflective insights or
analysis about the aims and
accomplishments of one’s
actions.
10.3.1: Provide opportunities for
one's own civic participation.
10.3.2: Exhibit caring and
respect for others.
10.3.3: Recognize and evaluate
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different perspectives with
greater depth and clarity.

Curriculum Area 3: Sustainability Justice (Environmental justice, Social justice, Economic justice & Cultural justice)
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STANDARDS

COMPETENCES

PERFORMANCE INDICATORS

CLASSROOM RESOURCES

1.1.1: Utilize an ethical decision1. Environmental justice

1.1: Apply codes of ethics appropriate

to environmental justice.

making in discussing the issue of
ambiguity in resolving
environmental injustices.
1.1.2: Model ethical conduct of

environmental behavior, and
additional codes of ethics as
appropriate to the environmental
context.
1.1.3: Incorporate models of

codes of environmental justice
knowledge and skills in
academic courses.
1.2: Apply critical thinking to analyze,
formulate, and advocate for
environmental justice policies that
advance people’s well-being.

1.2.1: Identify environmental
injustices at the local and
national level that impact
peoples’ well-being.
1.2.2: Utilize different bodies of
knowledge, teaching
methodologies, and curriculum
to environmental justice issues.
1.2.3 Advocate for environmental
justice at the individual and system
levels.
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1.3: Acting on environmental justice
issues.

1.3.1: Express a willingness to

get involved and take action to
advocate for environmental
justice.
1.3.2: Search for evidence to

show that vulnerable
communities pay the highest
price for environmental justice
issues brought upon by polluters.

2. Social justice

2.1: Apply codes of ethics appropriate
to social justice.

1.3.3 Engage in collective action
to investigate and address
environmental justice issues.
1.2.1: Utilize an ethical decisionmaking in discussing the issue of
ambiguity in resolving social
injustices.
1.2.2: Model ethical conduct of

social behavior, and additional
codes of ethics as appropriate to
the social context.
1.2.3: Incorporate models of

codes of social justice
knowledge and skills in
academic courses.
2.2: Apply critical thinking to analyze,

2.2.1: Identify environmental
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formulate, and advocate for social
justice policies that advance people’s
well-being.

2.3: Acting on social justice issues.

3. Economic justice

3.1: Apply codes of ethics appropriate
to economic justice.

injustices at the local and
national level that impact
peoples’ well-being.
2.2.2: Utilize different bodies of
knowledge, teaching
methodologies, and curriculum
to environmental justice issues.
2.2.3 Advocate for
environmental justice at the
individual and system levels.
1.3.1: Express a willingness to
get involved and take action to
advocate for social justice.
1.3.2: Search for evidence to
show that vulnerable
communities pay the highest
price for social justice issues
brought upon by polluters.
1.3.3 Engage in collective action
to investigate and address social
justice issues.
1.1.1: Utilize an ethical decisionmaking in discussing the issue of
ambiguity in resolving economic
injustices.
1.1.2: Model ethical conduct of
economic behavior, and
additional codes of ethics as
appropriate to the economic
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context.
1.1.3: Incorporate models of

codes of economic justice
knowledge and skills in
academic courses.
3.2: Apply critical thinking to analyze,
formulate, and advocate for economic
justice policies that advance people’s
well-being.

3.3: Acting on economic justice
issues.

3.2.1: Identify economic
injustices at the local and
national level that impact
peoples’ well-being.
3.2.2: Utilize different bodies of
knowledge, teaching
methodologies, and curriculum
to environmental justice issues.
3.2.3 Advocate for economic
justice at the individual and
system levels.
3.3.1: Identify economic
injustices at the local and
national level that impact
peoples’ well-being.
3.3.2: Apply their understanding
of social justice to advocate for
economic justice at the
individual and system levels.
3.3.3: Apply critical thinking to
analyze, formulate, and advocate
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for economic justice policies that
advance people’s well-being.
4. Cultural justice

4.1: Apply codes of ethics appropriate

to cultural justice.

4.1.1: Utilize an ethical decisionmaking in discussing the issue of
ambiguity in resolving cultural
injustices.
1.1.2: Model ethical conduct of

cultural behavior, and additional
code s of ethics as appropriate to
the cultural context.
1.1.3: Incorporate models of

codes of cultural justice
knowledge and skills in
academic courses.
4.2: Apply critical thinking to analyze,
formulate, and advocate for cultural
justice policies that advance people’s
well-being.

4.3: Acting on cultural justice issues.

3.2.1: Identify cultural injustices
at the local and national level
that impact peoples’ well-being.
3.2.2: Utilize different bodies of
knowledge, teaching
methodologies, and curriculum
to cultural justice issues.
3.2.3 Advocate for cultural
justice at the individual and
system levels.
3.3.1: Identify cultural injustices
at the local and national level
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that impact peoples’ well-being.
3.3.2: Apply their understanding
of social justice to advocate for
cultural justice at the individual
and system levels.
3.3.3: Apply critical thinking to
analyze, formulate, and advocate
for cultural justice policies that
advance people’s well-being.
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