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EXECUTIVE SUMMARY
This deliverable reports on the processes, methodologies and outcomes of 6-8 webinars
dealing with the strategies for the infusion of SDGs in multiple disciplines. This sort of
training materials will be followed by guidelines (D3.3) and how will be used as
resources for developing the elaborated training modules. In the first part, we present
the definition of a Webinar, its importance in capacity building, and the methodologies
in developing a Webinar. We also present the methodologies for developing a
participatory vide that can be incorporated into a Webinar. In the second part, we are
presenting the CARE Methodology for developing student-driven learning activities to
address SDGs, which can be incorporated into the Webinars. Finally, in the third part,
we are presenting a rubric on SDGs based on the UN approved International or World
Days. This rubric has been used as an organiser for structuring the SDGs upon which
the Webinars were based upon. Finally, in the fourth part, we are presenting six
Webinars as outcomes of the above processes, methodologies and strategies. These
Webinars provide a good resource for the blended learning/training environment and
the capacity building interventions to help the PUAT academic staff to infuse SDGs
into their academic courses.

1. How to Create a Webinar
What is a Webinar?
In general, a webinar is an online seminar provided to a target audience either with a
synchronous or asynchronous method supported by a certain software. The webinar
usually is not static and can include video of the presenter talking, slideshows, or other
visual elements.
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In the case of PUAT, the webinar should supplement lesson plans and their
implementation. It will usually last for 30 minutes and be uploaded in the PUAT
Learning Management System online platform.
Why and for What PUAT Should Use Webinars
A webinar used as a supplementary material to a training session will add value to issues
that usually cannot be provided during a face-to-face training session. Among such
issues we can consider explanatory and follow-up questions. To this end, the developer
of a webinar in the context of PUAT should pay considerable attention to probing such
questions. It is thus important to plan the webinar after you have developed the training
materials included in the lesson plan.
Developing such a webinar gives an opportunity to the target group to continuously
following-up the training session from anywhere and time, as opposed to physically
attending a training seminar.
Webinars are also effective tools for allowing interactive communication between you
and the target group in cases of real-time or synchronous use. Asynchronously, if
trainees have further questions, they can follow-up by using asynchronous tools.
Strategies for Developing a Webinar
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1. Create a plan for the Webinar
2. Know the needs of your target audience
3. Formulate the objectives of the Webinar
4. Know the challenges/problems the audience is facing
5. Think about what to include and what visuals to use
6. Be consistent and try to align everything with the objectives
7. Insert the PUAT logo and disclaimer
8. Be consistent with fonts, colors, and other visual elements you use
9. Pay attention to the tone of the voice, intonation and language
10. Balance oral, text, slides and other visuals
11. Identify leading questions to deal with in the webinar
12. Eliminate any potential sources of noise while recording

2. Designing student-driven learning activities: The CARE
Methodology
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4. Examples of 8 Webinars

WORLD DAY:
3 June World Bicycle Day (A/RES/72/272)
(SDG11: Make cities and human settlements inclusive, safe,
resilient and sustainable)
ACADEMIC DISCIPLINE: EDUCATION-SOCIAL
SCIENCES-HUMANITIES
Developed by:
Victoria Pavlou (Frederick University)
To make cities and human settlements inclusive, safe, resilient and sustainable, the unit
of lessons/activities entitled “A healthy life” / “Healthy living in sustainable cities” is
developed adopting the CARE learning design methodology. This unit aims to
strengthen understanding of what a good life is in terms of healthy living and how to
make cities more inclusive, safe, resilient and sustainable. To do so, it focuses around
the Word day of Bicycle.
The learning activities developed primarily function as teacher training materials for
designing student-driven learning activities applying the CARE methodology. The
scenario for this unit takes place in Nicosia, Cyprus. Nicosia is the capital city of
Cyprus, located in the centre of the island. Despite being a small island with population
under a million, Nicosia faces traffic problems, which are due to the low usage of public
transportation, the high usage of private cars and the limited infrastructure that would
support other means of transportation, such as bicycles. Further, there is limited use of
sustainable energy in public or private transportations. All these contribute to high rates
of air pollution, which leads to public health issues (air quality, noise) and
1

environmental issues (green house emission issues). At the same time, it has to be noted
that local authorities in Nicosia have been considering for some years alternative means
of transportation and are now implementing a series of projects to address the traffic
problem facing the capital, but also to revitalize the urban center's commercialization
and improve the environment. These projects affect central highways in the Nicosia
area and it is expected that in the forthcoming years, more infrastructure will be
available for pedestrians and bicyclists. Educating people to embrace changes and
contribute to making their city inclusive, safe, resilient and sustainable is important for
the success of any project.
The learning design scenario constitutes of the following parts:
Warm-up activity: A good life
Part 1: Dreaming of a bicycle - New attitudes
Part 2: Cycling and security
Part 3: Cars and bicycles
Part 4: Promoting cycling - What needs to be known?
Learning objectives
The overall goal of this unit of lessons is for learners to understand how bicycling not
only benefits themselves as individuals but also benefits their society and their
environment. Thus adopting cycling on a regular base will lead to a better life
(emotional and physical health) and also to a better society (make cities safe, resilient
and sustainable).
The overriding learning objectives for this unit of lessons/activities are the following:
1. Offer knowledge about the personal and community benefits of cycling.
2. Capitalize on the positive feelings that cycling evokes.
3. Change attitudes towards cycling and promote frequent cycling.
4. Take action towards supporting a redesign / redistribution of space in the cities.
5. Develop transversal skills, issues of sustainable societies (environmental and
economic societies) and the seven pillars of 21st c. learning
Suggested age range:
Subjects: Language, Visual Arts, Health Education and Environmental Education/
Education for Sustainable development
Curriculum Standards:
In Cyprus, the Curriculum Standards of the subject (or area?) Environmental Education/
Education for Sustainable development is designed to meet curriculum standards of all
subjects of Primary Education at different levels; they are linked to the respective
learning outcomes of each subject at each learning level. Thus, next these ‘all inclusive’
standards are cited:
Curriculum
standards
Learning
outcomes

Learning outcomes
Success Indicators
Specific

Curriculum
Adequacy Indicators
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General:
3. Students should
develop
communication,
dialogue,
collaboration,
collegiality and
participatory
skills.

5. Students should
be able to
recognize,
evaluate,
systematize and
accept values.

3.1
Students
should
collaborate,
discuss,
exchange views, arguments
and
thoughts,
democratically in groups, to
investigate the problem
under
study,
while
identifying the essential and
unimportant points of the
conversation
while
critically examining their
ideas
while
avoiding
criticizing people.

3.1.1 Collaborative learning
and effective communication
skills:
-Active listening.
-Expression of opinions.
- Summary of messages.
- Identify and distinguish the
essentials and non-essentials of
the conversation.
- Observation and description.
-Reflect and review of initial
views on the issue under
investigation.

3.2
Students
should
organize and classify the
information
needed,
evaluate the relevance and
coherence of an argument,
cultivate critical thinking
and respect for different
views, draw conclusions
and encourage dialogue by
supporting their views with
arguments.

3.2.1 Effective coordination
and discussion skills:
-Active listening, adherence to
regulations by those involved
during the discussion.
- Summarizing and examining
objections, reservations, ideas
and contradictions.
- Accepting different views.
- Identification and
presentation of arguments to
substantiate their point of view.
- Synthesis of opinions and
formulation of conclusions.

5.1 Students should
recognize the values
embedded in their views
and choices and analyze
their beliefs on the issue of
sustainable development.

5.1.1 Recognition of values
- Recognition of rights due to
intrinsic value
-Recognition of the values of
solidarity, equality, equality,
democracy.

5.2 Students should
analyze and clarify
commonly accepted social
values and stereotypes as
well as personal values.

5.2.1 Analysis and clarification
of values
-Discerning the interests and
ideology behind the values.
- Clarification and definition of
stereotypes. Identifying social
stereotypes. Studying the
causes of stereotypes and
stereotypical attitudes.
- Proposals for action in the
context of values promoting the
common good.
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6. Students should
acquire civility,
personal and
collective
responsibility and
competence for
action. Be able to
plan and take
action at a
personal crosssectoral,
Community,
national and
international level

6.2 Students should
understand the need to
organize and implement
sustainable development
actions at local, national
and global level, as well as
understanding the social,
economic, political factors
that raise a sustainable
development issue, and the
social, emotional reasons
that create the need for
action to deal with it.

6.2.1 Importance of organizing
and implementing sustainable
development actions
-Identifying the social,
economic, political factors to
highlight a sustainable
development issue.
- Selection and explanation of
actions to address and resolve
the issue under investigation in
the school environment.

Time: Two school day in a primary school
7Cs to be developed: Communication, Collaboration, Creativity, Critical Thinking,
Cross-cultural Understanding, Critical Reflection, Connectivity
Sustainability Justice: environmental justice & economic justice
Learning pillars to be developed: Learning to be; Learning to know; Learning to
do; Learning to live together sustainably; and Learning to transform oneself and
society
Resources
The content of this unit celebrating the International Bicycle Day is primarily based on
Open Education Resources, mostly in digital form. A key resource also comes from the
socio-cultural capital of learners. Open educational resources can be found in the
following links:
https://ec.europa.eu/environment/archives/cycling/cycling_en.pdf
https://ec.europa.eu/environment/archives/cycling/cycling_gr.pdf
Warm-up activity & part 1
This section (warm-up activity and part 1) aims to offer a personal context in the
students’ learning by focusing on what a good living means to them and investigating
aspects of healthy living. It also aims to enable them to understand how cycling can
contribute to their healthy living and develop an awareness of the role of cycling in
making cities more inclusive, safe, resilient and sustainable.
The overriding learning objectives of the warm up activity and part 1 are for learners
to:
o explore the issue of healthy living through cycling
o raise awareness about the feasibility of daily cycling
4

o understand the relationship of cycling and sustainable living
o develop transversal skills (collaboration, communication, critical thinking,
creativity)
Warming-up activity:
o Divide the class into groups and give them the topic “A good life” to discuss with
the following prompts: “What a good life means?/ What a good life means to you?
What a good life means to others?
o Ask groups to use the Kidsinspiration software1 or any other concept map
software to organizer and communicate their ideas. The software supports
the communication of relationships between concepts and ideas and
multimodal ways of representing information.
o Ask learners to create a concept map and encourage them to group their
answers around suitable concepts. (Since you ask later to make another
concept map with focusing on ‘Bicycling and healthy living’, it is suggested
to be more specific here). The first concept map could aim to familiarize
learners with concept mapping and the tool, using words relevant to the
theme. In this case, some reflection questions should also be posed. This
may be done with the whole class using the whiteboard or with each group
using colours and shapes and other features of the software. They should
include overarching concepts such as:
▪ health,
▪ security,
▪ basic needs, etc.
o Inform learners that you will focus only on health and healthy living. Ask learners
to fill in the K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”, “W”
and “H” columns (save the “L” column for the end of each of each activity).
o Utilize learners’ views regarding the concept ‘health’ (as already documented in the
concept maps) and initiated a discussion around the questions:
o What healthy living means to you?
o What are the conditions around living healthy? / What one can do to promote
healthy living?
o How bicycling can contribute to healthy living?
o Ask learners to make another concept map with the title ‘Bicycling and healthy
living’. Learners should work in groups using the concept map software. They
should bring in their knowledge and experiences about/with cycling. E.g., how
often they use their bicycles, when and why, with friends or alone, feelings, racing,
etc.). These pieces of knowledge and their experiences should be represented in a
multimodal way, using pictures, sounds and text.
Reflections

1

Kidspiration is a child-friendly version of the popular Inspiration software. Kidspiration allows users
to visually display and organize thoughts and ideas across various disciplines. This software appeals
especially to visual and auditory learners, as users can hear and see words, numbers, and concepts.
The software is provided in the public schools in Cyprus and its use is supported through the website:
http://www.schools.ac.cy/klimakio/Themata/diathematika/kidspiration/index.html
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Based on the discussions and the concept maps created by the learners, initiate a
discussion with the following prompting questions:
• Why do you think that cycling can contribute to the emotional health of an
individual?
• Why do you think that cycling can contribute to the physical health of an
individual?
• Do you think that there are serious factors that prohibit cycling?
o E.g., Is there a safety issue that prohibit you from taking up cycling?
• In your opinion, does cycling benefit only the person who cycles or are there
other benefits?
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Note to the teacher:
Developing student-driven learning activities implies that learners’ voice matter.
Giving voice to learners can be activated through the K.W.H.L. chart and graphic
organizer. The responsibility for framing learning objectives should be, thus, in the
hands of both teachers and learners. First by K (learners brainstorm what they already
know about the topic). W (Learners brainstorm a list of what they want to learn for the
theme or topic they will work on). H (Learners identify strategies or tools they could
use to find out what they want to know). L (At the start and end of each key activity,
learners identify what they have learned).
The basic KWHL chart can be extended to incorporate two more columns referring to
Actions and Questions. A (Learners merge knowledge acquired with action by
brainstorm a list of actions they could take, that eventually contributes in developing
active citizenship). Q (Learners consider what questions they still have, which could be
taken at a later stage in the curriculum extension, turning learning a holistic and lifelong
process).
Some questions that maybe brought up or that you feel it is important to ‘guide’ learners
to bring up are the followings (European Communities, 1999, pp.6-7):
WHY THE BICYCLE?
It is very likely that the potential for stepping up cycling in your town is much
greater than the predictions which you could make based on the current
situation. While daily cycling may not yet have become one of the habits of
your fellow citizens, it is nevertheless a mode of transport which promises to
play a significant role in mobility management. Why is it that towns in a
situation quite comparable with yours have nevertheless taken up this
challenge? Does the bicycle have a role to play among your objectives for
improving the quality of life in your town and the appeal of public transport?
WHAT NEEDS TO BE KNOWN
The number of potential cyclists is high because almost everyone enjoys cycling
when a minimum of favourable conditions are met. Since it is no longer a habit
6

to think of cycling, people must be reminded that cycling can be an efficient and
pleasant way of getting around on a daily basis. Pointers must be given for
people to think about cycling. What is the relationship between cycling for
pleasure and daily cycling? Apart from these two major components, what other
elements constitute a pro-cycling policy? What would a policy favouring
cycling cost? What needs to be known to take the first (right) steps.
TO HELP YOU
If a pro-cycling policy interests you, you are not alone. Networks of towns for
cyclists exist in several countries. Almost every year, a congress or conference
brings together people with experience or knowledge which could be of
assistance to you. Closer to home, cyclists are ready to help you for their town
to move with them. Where are the resources to be channelled and what is the
best way of making use of synergies?

PART 1: DREAMING OF A BICYCLE/ NEW ATTITUDES
In this activity, the learners will further explore how frequently and why they might be
cycling. This will enable them to realize the feasibility of frequent or even daily cycling
and that new attitudes towards cycling are needed in order to embrace healthy living
and promote sustainable living. Thus, they will also investigate the impact of cycling
on their environment / city.
The overriding learning objectives of this activity are the following:
1. Document when, why and how often they might be cycling
2. Realize the feasibility of daily cycling
3. Argue about the advantages of cycling for themselves, their community and
their environment (city)
4. SKILLS
5. ATTITUDES

Procedural steps:
Step 1:
•

After announcing to the class that they are going to discuss about daily cycling, ask
them to fill out the K.W.H.L. chart (Know; Want; How; Learned). Start with the
“K”, “W” and “H” columns (save the “L” column for the end of the activity).

Step 2: Where can I cycle and why?
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•

Ask learners to list all of their daily activities including extra curriculum activities 2.
Their list should be posted on the “virtual wall” of Padlet3.

•

After posting their list, ask learners to explore the proximity of these activities to
their house. To do this, they should open the google maps application
(maps.google.com) and explore the distance between their house and their school
or other places that they go on a daily or weekly base (e.g., the pool, the dance
lessons, the grocery shop, etc.). Ask them to note time needed to go to these places
by bicycle instead of a car.
a. These pieces of information should be added on the ‘virtual wall’ (text or
photo/ print screen from maps.google.com).
b. Based on these, initiate a discussion about trips that could be made by
bicycle.
c. Ask children who already use their bicycle to talk about their experiences.

Step 3: Networking
Networking: The number of potential cyclists is high because almost everyone enjoys
cycling when a minimum of favourable conditions are met.

2

School in Cyprus finishes by 13:05 for primary school children and 13:35 for secondary school
children. The majority of children participate in a variety of extra curriculum activities after school
such as sports (football, basketball, tennis, etc.), English language lessons, music lessons (piano,
guitar, and violin) or other activities.
3
Padlet is a “virtual wall” which promotes collaboration, communication, creativity and more because
of its versatility. Students can write a response to a discussion question, add resources for a
collaborative class project, work in small groups, use it for brainstorming or connect with other
students and classrooms throughout the world. It is a free tool (padlet.com).
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•

Show some picture of people cycling in Nicosia. Ask them to comment on the
pictures and pose questions such as:
o Where can I cycle and why?
▪ Search for cycling routs on google maps
▪ Leisure/ fun/ to go somewhere etc.
o Where can I find out of other potential cyclists?
▪ Encourage children to search for networks through a search engine
or specific social network cites such as Facebook and Instagram.
▪ Encourage children to collect information (text and visual), such as
cycling activities and cycling routes.

Nicosia Cycling Team/ Academy
Step 3: Representing myself cycling
•
•

Show a couple of the following artworks or simply focus on one to initiate a
discussion.
Start with factual questions, e.g. what do you see, where is this person, how he is
depicted/what is he wearing, which lines, colours (or any other visual element) do
you see, what materials were used, etc.), and then move to interpretative
questions, e.g., how do you think this person feels, why is he cycling, how to you
fell when you see this artwork, what do you think, would you like to be in this
person’s position (use of the Factual and Interpretive Inquiry model for
responding to art works, Pavlou, 2013)
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Suggestions of artworks4:

Stelios Votsis, Cyclist (1988)
Mounted bike

Leslie DeRose (2010-2014)
map
prints

4

There are many artists that have depicted bicycles or cyclists. It is suggested to focus on local artists.
Two artworks of a Cypriot artist and one artwork of a Greek artist are suggested.
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Stelios Votsis, Cyclist (2005)
(1935)
•

Alecos Fasianos, The blue Cyclist

Ask learners to depict themselves riding a bicycle. They should focus both on the
cyclist and the environment.
o How would they depict themselves? What would their feelings be?
o Challenge them to think carefully of the environment. Focus on their
neighborhood/ city and ask them to imagine how their environment would
be/would change if everybody was cycling. A brief discussion among
groups should take place for sharing ideas.
o Challenge them to think of different materials/ techniques.
▪ Learners may work alone or in groups.
▪ Learners may produce 2D artworks with a variety of materials and
techniques, such as paints, pastels, collage with scrap papers and
old maps, prints, etc.
▪ Learners may produce 3D artworks with a variety of materials and
techniques, e.g. recycled materials, soft metal, cardboards, etc.

Reflections
Based on the notes learners have produced (on padlet’s virtual wall), the discussions
that took place and the artworks they produced, initiate a discussion with the following
prompting questions:
• Why are you not cycling as often as you could?
• How would your life change if you (and others) cycle on a daily base?
• How would your neighborhood/ city change if more people were to cycle on a daily
base?
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of
actions that could be taken), e.g. take up cycling on a daily base, encourage their family
to cycle more, promote cycling through open art exhibitions to the public. Q (Questions
that still remain unanswered or could be raised for further use), e.g., how can we
encourage authorities (school, municipality, others) to improve facilities for cyclers?
PART 2: CYCLING AND SECURITY
In this activity learners will focus on cycling and security. One of the barriers to taking
up cycling is a perception of the physical danger posed by motor traffic. However, the
real risks are minimal and, the research suggests, are outweighed by the health benefits
by a factor
of around twenty to one. It may be more risky to your health to be sedentary.
Learning objectives. By the end of these activities, learners should be able to:
1. Cite the most common safety hazards when one is cycling
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2. Drive a bicycle responsibly for their own safety and the safety of others.
3. Be aware of the real advantages and disadvantages of daily cycling.
4. Be critical of information and not to really on stereotypic views regarding safety and
cycling
5. Develop transversal competence (Communication, Collaboration, Creativity,
Critical Thinking, Cross-cultural Understanding, Critical Reflection, Connectivity)
Procedural steps:
Step 1
After announcing to the class that you are going to discuss safety issues regarding
cycling in the city, ask learners in your class to fill out the K.W.H.L. chart (Know;
Want; How; Learned). Start with the “K”, “W” and “H” columns (save the “L” column
for the end of the activity).
Step 2
For younger learners
Grade E (primary education) in the Greek language subject Cyprus has a series of
lessons around life in a city (see Students’ book, Unit 2, Life in the city, pp. 23-40
http://archeia.moec.gov.cy/sd/281/e_dim_glossa_tefchos_1_vivlio_mathiti.pdf, and
Students’ exercise book, especially ‘A whole city is using the bicycle. The Karditsa’s
experiment’,
in
p.
14,
http://archeia.moec.gov.cy/sd/281/e_dim_glossa_tefchos_1_tetradio_ergasion.pdf).
There are also other resources in Greek related to safety and cycling, such as
‘Κυκλοφοριακή αγωγή για ποδηλάτες’, ‘Ο γύρος του κόσμου με το ποδήλατο’, etc.
Choose one of the proposed materials. Read the text and discuss the storyline with the
learners. Pose questions such as:
• What safety hazards are there when cycling in a city?
• What are your responsibilities?
• What are the responsibilities of others?
• What kind of facilities would you like to have in your neighborhood?
For older learners:
• Watch the following videos (these are in English):
https://www.youtube.com/watch?v=mUoLhEVLASo
https://www.youtube.com/watch?v=2MiEyk5d_BM
Initiate a discussion using the following questions as prompts:
• What safety hazards are there when cycling in a city?
• What are your responsibilities?
o What do you need to do before getting on your bicycle?
o What do you need to do while cycling?
• What are the responsibilities of others?
• What kind of facilities would you like to have in your neighborhood?
Step 3
For younger learners
Organize games with bicycles. Use the following resource:
http://paf.org.au/wp-content/uploads/2015/02/Safe-Cycle-Bike-Games-Lanyard.pdf
12

The games are designed to develop cycling observation skills, a crucial traffic defensive
riding skill. The Safe Cycle games in blue are best played on a basketball court or
similar area using the design over leaf. This course can be used for all of the blue games
without needing to reset your activity area. Use chalk or markers to set up the course.
Change the size to suit number and size of riders. Green games are best played on grass
areas. There are a couple of activities in grey for teachers that want to simulate real
traffic conditions. The games in orange are just for fun but will help build student
confidence on a bike.
For older learners:
Organize a ride in the neighborhood. Ask for parents’ consent and the assistance of
traffic officers if you think that it is necessary.
Before the ride, discuss what learners will need to do based on the issues discussed in
the first video clip.
Step 4
• Invite the local contact person of the school and the police to the school to talk about
cycling and safety.
• Divide learners in groups and let them prepare questions for the visit:
o Have learners search for information involving bicycle accidents and car
accidents in the neighborhood/ city before the visit of the local
policeman/policewoman.
o Ask them to prepare questions about issues they would like to get
information about or would like to discuss with him/her.
Step 5
• Encourage learners to take part on the cycling activity organized by their local
authorities on the World Bicycle Day. Alternative collaborate with schools near to
your school and organize in collaboration with them your own School Cycling
activity.
o Discuss with learners feelings and emotions during the cycling activity.
o Encourage them to talk about their experience as a whole.

Reflections
Based on activities as well as the notes have written down, initiate a discussion with the
following prompting questions:
o Do you feel safe to use your bicycle frequently?
o Have your attitudes towards safety and bicycle changed?
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.

PART 3: CARS AND BICYCLES - REDISTRIBUTING SPACE
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This part focuses on the need to redistribute space and means to make our cities
inclusive, safe, resilient and sustainable. The ‘battle’ between cars and bicycle still takes
place. As noted almost 20 years ago by European Communities, (1999, p. 7):
When town centres have been remodelled for pedestrians, cyclists often find
their place in them quite naturally. Wherever cars are no longer taking up all the
space, bicycles pop up. But if decisions have to be taken between making room
for car traffic and for cyclists, the choices made are sometimes draconian. How
is one to choose between the demand for cycling facilities on the one hand and
the ‘requirements’ of car traffic on the other? What limitations can we allow to
be imposed on one mode of transport in order to give the other its chance?
Learning objectives: by the end of the activities learners should be able to:
1. Argue about the advantages and disadvantages of cars and bicycles for the individual,
the family and the community
2. Develop transversal competence
3. Develop positive attitudes and an activist stand towards cycling.
Procedural steps:
Step 1
After announcing to the class that we are going to focus on whether our cities need to
be redesign to accommodate the use of bicycles, ask learners in your class to fill out the
K.W.H.L. chart (Know; Want; How; Learned). Start with the “K”, “W” and “H”
columns (save the “L” column for the end of the activity).
Step 2
• Set the following questions to initiate a discussion for the need to redistribute space
in our city:
o Does a car fulfill all our needs?
o Does everybody has a car?
o Do all members of a household have access to it? / Does everybody hold a
driving licence or are able to drive (children/adolescence)?
• Ask learners to post their views on the ‘virtual wall’ of padlet.
Step 3
• Divide the class into two groups and initiate a debate between two groups: one
group should support keeping space distribution as it because cars are more
important than bicycles and the other group should argue in favour of redistributing
space to accommodate daily use of bicycles.
• Before starting the debate allow groups to gather information that would support
their arguments. Ask them to think about personal benefits, family benefits and
community benefits.
o In favour of cars, e.g.:
▪ Cars are comfortable and safe
▪ Cars allow many people to commute at the same time.
▪ Cars allow for easy transportation during long distances.
▪ Cars can be driven despite weather conditions.
14

▪
▪

•

Young children and elderly people cannot cycle.
You can transport many things with cars without worrying about
weight.
o In favour of bicycles, e.g.:
▪ Cars contribute to high rates of air pollution, which leads to public
health issues (air quality) and environmental issues (green house
emission issues).
▪ Car traffic is the major source of noise in town.
▪ Cars are expensive
▪ Bicycles are economical, every trip you make, more savings are
made
▪ Bicycles need less space to park
▪ Parents freed from the chore of transporting their children gain time
and money
▪ Transportation and parking is easier to the old part of the city where
many shops are around.
Make notes of the arguments at the whiteboard. At the end summarize the
discussion and ask learners to note which argument was more compelling to them,
despite the position that they had during the discussion

Step 4
• Puzzle learners as to whether it is utopic to have a city that really embrace cycling
or encourages measures that promote cycling and public transportation that lead to
lowering the car use rate.
• Have learners to watch a video on the example of Utrecht and take notes as they
watching:
https://www.youtube.com/watch?v=Boi0XEm9-4E
• Revisit the initial question. Ask further questions:
o What was the most impressive thing about this video?
o How did the municipality of Utrecht redesign the city space?
o What kind of transformation took place?
Reflections
Based on discussions as well as the notes learners have written down, initiate a
discussion with the following prompting questions:
• Do you think that a redesign of our city is necessary or not?
• In your opinion, what are the most important characteristics that a redesign should
have?
• How could you contribute to this redesign?
PART 4: PROMOTING CYCLING/ WHAT NEEDS TO BE KNOWN?
In this activity, the learners will be encouraged to take action and promote cycling.
They will respond to cycling campaigns and organize their own campaign.
The overriding learning objectives of this activity are the following. Learners should be
able
1. To acknowledge the most important changes that need to be done in order to
promote safe, inclusive, resilient and sustainable cities (attitudes and facilities)
15

2. To communicate their ideas clearly and comprehensively to others (parents,
children, community authorities)
3. To collaborate and take action towards promoting cycling as a means for healthy
living
Procedural steps:
Step 1
After announcing to the class that they will organize their own cycling campaign, ask
learners in your class to fill out the K.W.H.L.chart (Know; Want; How; Learned). Start
with the “K”, “W” and “H” columns (save the “L” column for the end of the activity).
Step 2
Discuss first in groups and then with the whole class the following posters and
photographs (you may choose some of these). For each one, focus first on describing
what they see and then on interpreting the message of the poster/ photograph:
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Step 3
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Divide the class into groups. Ask them to think of the following:
•
•
•

•

To whom this campaign will be addressed? (children, parents, school authorities,
municipality authorities, etc.)
What would the message be?
How they will communicate their message?
o Poster
o Handout
o Installation
What means/materials/techniques they will need to use to prepare their ‘campaign
tools’
o Encourage learners to use photographs – set up scenes, take pictures and
manipulated them if needed using the Gimp software5. However, learners
may use other means / materials/ techniques, such as paints, pastels, mixed
materials, collages, the Paint software, etc.
o Encourage learns to prepare posters and/or handouts.

Step 4
Execute the campaign:
o Learners will need to decide the roles that they will undertake for this
endeavor to be successful.
o After the distribution of roles, they will all collaborate to run their campaign.

Reflections
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.

Final reflections
The proposed activities of this unite are planned for two consecutive days. However,
the setting of the campaign might take on another day. After the end of all activities,
give learners the opportunity to reflect on the following questions activities:
o What did you finally learn from all these activities?
o Did anything change on your own personality and the way you see the world?
o List the key changes you have experienced.
o Explain what caused your ideas to change or why you think your ideas did not
change.
5

GIMP is a cross-platform image editor available for GNU/Linux, OS X, Windows and more operating
systems. It is free software, which is available in many countries. It is suggested that it can be used in
the visual arts lesson for image manipulation and a guide in Greek is available through the Ministry of
Education’s webpage.
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INTERNATIONAL DAY FOR THE ERADICATION OF POVERTY – NO
POVERTY
17th OCTOBER
(SDG1)
ACADEMIC DISCIPLINE: SOCIAL SCIENCES- EDUCATIONHUMANITIES
Developed by:
Nicoletta Christodoulou, PhD
In a world characterized by an unprecedented level of economic development,
technological means and financial resources, that millions of persons are living in
extreme poverty is a moral outrage. Poverty is not solely an economic issue, but rather
a multidimensional phenomenon that encompasses a lack of both income and the basic
capabilities to live in dignity.
Persons living in poverty experience many interrelated and mutually reinforcing
deprivations that prevent them from realizing their rights and perpetuate their poverty,
including:
•
•
•
•
•
•

Dangerous work conditions
Unsafe housing
Lack of nutritious food
Unequal access to justice
Lack of political power
Limited access to health care.

Year 2018 marked the 25th anniversary of the declaration by the General Assembly, in
its resolution 47/196 of 22 December 1992, of 17 October as the International Day for
the Eradication of Poverty. It also marked the 30th anniversary of the Call to Action by
Father Joseph Wresinski — which inspired the observance of October 17 as the World
Day for Overcoming Extreme Poverty — and the recognition by the United Nations of
the day as the International Day for the Eradication of Poverty.
Further, according to the UN.org
(https://www.un.org/development/desa/socialperspectiveondevelopment/internationalday-for-the-eradication-of-poverty-homepage/2018-2.html):
Year 2018 marked the 70th anniversary of the proclamation of the Universal
Declaration of Human Rights. It is important to recall the fundamental connection
between extreme poverty and human rights, and that people living in poverty are
disproportionately affected by many human rights violations. The 2018 theme was
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“Coming together with those furthest behind to build an inclusive world of universal
respect for human rights and dignity”.
Joseph Wresinski was one of the first persons to highlight this direct link between
human rights and extreme poverty. In February 1987, he appealed to the Human Rights
Commission to examine the question of extreme poverty and human rights
and eloquently captured the nexus between human rights and extreme poverty with his
profound observation: “Wherever men and women are condemned to live in extreme
poverty, human rights are violated. To come together to ensure that these rights be
respected is our solemn duty.”
Government policies alone cannot create the social inclusion that is fundamental
to reaching those left furthest behind and overcoming poverty in all its dimensions. The
commemoration of October 17 each year, when people living in poverty take the floor
and share their experiences, demonstrates how we can achieve greater social inclusion
by enabling people from all walks of life to come together to respect the human rights
and dignity of people living in poverty. It underscores the importance of reaching out
to people living in poverty and building an alliance around their priorities with citizens
from all backgrounds to end extreme poverty. It recognizes the important mutual roles
and relationships we have with each other based on our common and equal dignity.
The persistence of poverty, including extreme poverty, is a major concern for the United
Nations and, at its 72nd session, the General Assembly launched the Third United
Nations Decade for the Eradication of Poverty (2018–2027), under the
theme “Accelerating global actions for a world without poverty”. It is important that
the Third Decade’s inter-agency, system-wide plan of action to coordinate the poverty
eradication efforts of the United Nations system includes an effective partnership with
people living with poverty.
The International Day for the Eradication of Poverty can strongly complement such
initiatives because it aims to ensure that the active participation of people living in
extreme poverty and those furthest behind is a driving force in all efforts made to
overcome poverty, including in the design and implementation of programmes and
policies which affect them. Only by creating and nurturing a genuine partnership with
people living with poverty will it be possible to build an inclusive world where all
people can enjoy their full human rights and lead lives with dignity.
According to the UN Department of Economic and Social Affairs
(https://www.un.org/development/desa/socialperspectiveondevelopment/internationalday-for-the-eradication-of-poverty-homepage/2019-2.html):
The International Day for the Eradication of Poverty is an annual UN observance day
on October 17. In 2019 the theme is “Acting together to empower children, their
families and communities to end poverty.” This year marks the 30th anniversary of
the adoption of the Convention on the Rights of the Child (UNCRC) on 20 November
1989. This landmark human rights treaty sets out the civil, political, economic, social
and cultural rights of every child, regardless of their race, religion or abilities.
In particular, the Convention recognizes the right of every child to a standard of living
adequate for the child’s physical, mental, spiritual, moral and social development.
Poverty hurts children’s development and, in turn, leads to lower income and health in
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adulthood. When child poverty is recognized as a denial of children’s human rights then
people in positions of responsibility and power are legally bound to promote, protect
and fulfil children’s rights. Above all, it is imperative to recognize and address the
specific discriminations experienced by the girl child.
It is crucial that children’s participation be recognized as a process and not a one-off
event. Too often consultation is mistaken for participation. Whereas the process of
consultation gathers children’s views on a particular issue or question,
participation means that children actually join in in decision-making.
The commemoration of October 17 each year demonstrates how we can achieve greater
participation by enabling people from all walks of life to come together to respect the
human rights and dignity of people living in poverty. The participation of children and
young people has always been encouraged and supported as an integral part of
October 17 observances at the United Nations and around the world. This recognizes
the important roles children can play by sharing and applying the valuable knowledge
they have acquired from their personal daily struggle to overcome poverty.

The proposed activity gives food for thought on the issue of poverty and its extinction,
as we allow those in poverty and especially the young people share with the rest of the
world what it is, feels and looks like to be in poverty, and live in conditions that suppress
human dignity. The activity begins with helps learners recognize and define poverty, as
well as its various interrelated and mutually reinforcing conditions that prevent people
realizing their rights and contributing in perpetuating poverty; this is done by examining
a variety of materials, such as photographs, and definitions. Next, learners map poverty
and various actions taken for its eradication, examine how close it may be to us or to
our families, and explicate the direct link between human rights and extreme poverty,
and how difficult or easy it may be to get out of the cycle of poverty. This is done by
examining life histories, in various ways, Internet and other sources, including films,
and statistical data. Finally, students are working on developing their own action plan
toward eradication of poverty.
Some Background… (https://www.un.org/en/events/povertyday/background.shtml)
The observance of the International Day for the Eradication of Poverty can be traced
back to 17 October 1987. On that day, over a hundred thousand people gathered at the
Trocadéro in Paris, where the Universal Declaration of Human Rights was signed in
1948, to honour the victims of extreme poverty, violence and hunger. They proclaimed
that poverty is a violation of human rights and affirmed the need to come together to
ensure that these rights are respected. These convictions are inscribed in a
commemorative stone unveiled on this day. Since then, people of all backgrounds,
beliefs and social origins have gathered every year on October 17th to renew their
commitment and show their solidarity with the poor. Replicas of the commemorative
stone have been unveiled around the world and serve as a gathering place to celebrate
the Day. One such replica is located in the garden of United Nations Headquarters and
is the site of the annual commemoration organized by the United Nations Secretariat in
New York.
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Through resolution 47/196 adopted on 22 December 1992 (GA Resolution
A/RES/47/196 of 31 March 1993), the General Assembly declared 17 October as the
International Day for the Eradication of Poverty and invited all States to devote the Day
to presenting and promoting, as appropriate in the national context, concrete activities
with regard to the eradication of poverty and destitution. The resolution further invites
intergovernmental and non-governmental organizations to assist States, at their request,
in organizing national activities for the observance of the Day, and requests the
Secretary-General to take, within existing resources, the measures necessary to ensure
the success of the Day's observance by the United Nations.
17 October presents an opportunity to acknowledge the effort and struggle of people
living in poverty, a chance for them to make their concerns heard, and a moment to
recognize that poor people are the first ones to fight against poverty. Participation of
the poor themselves has been at the center of the Day's celebration since its very
beginning. The commemoration of October 17th also reflects the willingness of people
living in poverty to use their expertise to contribute to the eradication of poverty.
Building a sustainable future requires us to intensify our efforts towards eradicating
extreme poverty and discrimination, and ensuring that everyone can fully exercise their
human rights. The full participation of people living in poverty, particularly in the
decisions that affect their lives and communities, must be at the centre of policies and
strategies to build a sustainable future. In this way, we can guarantee that our planet
and our societies can fulfil the needs and aspirations of everyone – not only those of a
privileged few – for this and future generations.
Therefore, it is appropriate that the theme — chosen by the United Nations, in
consultation with people living in poverty and civil society organizations — recognizes
that all people must come together to end poverty and discrimination in order to build
a sustainable future in which the needs of the present are met without compromising
the ability of future generations to meet their own needs.
According to the UN.org website
(https://www.un.org/sustainabledevelopment/poverty/):
More than 700 million people, or 10% of the world population, still live in
extreme poverty and is struggling to fulfil the most basic needs like health,
education, and access to water and sanitation, to name a few. The majority of
people living on less than $1.90 a day live in sub-Saharan Africa. Worldwide,
the poverty rate in rural areas is 17.2 per cent—more than three times higher
than in urban areas.
Having a job does not guarantee a decent living. In fact, 8 per cent of employed
workers and their families worldwide lived in extreme poverty in 2018. Poverty
affects children disproportionately. One out of five children live in extreme
poverty. Ensuring social protection for all children and other vulnerable groups
is critical to reduce poverty.
Poverty has many dimensions, but its causes include unemployment, social
exclusion, and high vulnerability of certain populations to disasters, diseases
and other phenomena which prevent them from being productive. Growing
inequality is detrimental to economic growth and undermines social cohesion,
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increasing political and social tensions and, in some circumstances, driving
instability and conflicts.

Facts and Figures (https://www.un.org/sustainabledevelopment/poverty/)
No Poverty
•
•
•
•
•
•
•
•

More than 700 million people, or 10% of the world population, still live in
extreme poverty. Surviving on less than US$1.90 a day.
Having a job does not guarantee a decent living. In fact, 8 per cent of employed
workers and their families worldwide lived in extreme poverty in 2018.
Globally, there are 122 women aged 25 to 34 living in extreme poverty for every
100 men of the same age group.
The majority of people living on less than $1.90 a day live in sub-Saharan
Africa.
High poverty rates are often found in small, fragile and conflict-affected
countries.
Poverty affects children disproportionately. One out of five children live in
extreme poverty.
As of 2018, 55% of the world’s population have no access to social protection.
In 2018, only 41% of women giving birth received maternity cash benefits.

Based on the UN statistics (https://unstats.un.org/sdgs/report/2016/goal-01/):
Sustainable Development Goal 1, “End poverty in all its forms everywhere,” In
signing Agenda 2030, governments around the world committed to ending
poverty in all its manifestations, including its most extreme forms, over the next
15 years. They resolved that all people, everywhere, should enjoy a basic
standard of living. This includes social protection benefits for the poor and most
vulnerable and ensuring that people harmed by conflict and natural hazards
receive adequate support, including access to basic services.
The learning design of this module consists of three parts, each part preferably to
be taught on different days:
Part 1: Becoming aware and sensitized about the issue of poverty, and consider our
(re)action to its different faces and dimensions.
Part 2: Examining and explicating the direct link between human rights and extreme
poverty.
Part 3: Working on an action plan.

Learning objectives
Learning objectives will be emerging and refined along with the development of the
learning activities. The main learning objectives for this theme are:
1a. Become aware and sensitized about the issue of poverty and consider
possible personal (re)action.
1b. Enrich their terminology and interpretation / meaning of the terms
wealth distribution, illiteracy, unemployment, human needs, inequality,
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social inequality, social justice, fertility, social exclusion, slums, living
conditions, marginalization, exploitation.
1c. Recognize and define poverty, as well as its various interrelated and
mutually reinforcing conditions that prevent people realizing their rights and
factoring in perpetuating poverty.
2a. Explain the issue and challenges regarding poverty based on facts and
statistics.
2b. Examine and explicate the direct link between human rights and extreme
poverty as illustrated in short films and documentaries relevant to poverty.
3. Write a plan for action.

Suggested age range: 10–13 years old
Subjects: Geography,
Mathematics

Civics,

Languages,

Economics,

Politics,

Ethics,

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected
learning
outcomes
on
the
EE/ESD
Curriculum)
(http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaid
eftikou.html)
By the end of the activities students are expected to be able to:
- Recognise the human right to meet basic needs, in all parts of the Earth, present
and future.
- Study human rights abuses at local or global level, which deprive people of their
right to live with dignity.
- Investigate the differentiation of human needs from society to society and
analyse those needed for decent living.
- Investigate the factors that contribute to the existence of sustainable living
conditions for any person.
- Investigate, identify and evaluate actions taken locally and nationally to combat
and tackle poverty.
- Consider the concept of poverty as a deprivation of the ability to meet basic
needs for survival and degradation of quality of life.
- Awareness of the fact that the problem of poverty is global and concerns us all.
- Discuss the need to protect and safeguard the Earth's natural resources as a key
factor in tackling poverty.
- Explain how the problem of poverty does not concern specific peoples,
countries, persons, but exists everywhere.
- Relate a family's income to its lifestyle and the possibilities of meeting its needs.
- Develop a spirit of volunteering and participation in various events and actions
that can help fight poverty and social exclusion.
10Cs to be developed:
Constructing knowledge, Critical thinking and problem solving, Communication,
Collaboration, Critical Consciousness, Critical Reflection, Co-responsibility
Sustainability Justice:
Social justice; Environmental justice
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Learning pillars to be developed:
Learning to know; Learning to be; Learning to live together sustainably; Learning to
do; Learning to give/share; Learning to transform oneself and society
Resources:
The content of this lesson celebrating the International Day For The Eradication of
Poverty is primarily based on Open Education Resources, mostly in digital form. A key
resource also comes from the socio-cultural capital of learners. Some references to the
resources are cited below:
https://www.un.org/en/events/povertyday/
https://www.un.org/sustainabledevelopment/poverty/
https://unstats.un.org/sdgs/report/2016/goal-01/
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaide
ftikou.html
https://www.un.org/development/desa/socialperspectiveondevelopment/internationalday-for-the-eradication-of-poverty-homepage/2018-2.html
https://www.un.org/en/events/povertyday/background.shtml
https://worldbank.co1.qualtrics.com/jfe/form/SV_0dgQnZ4mqy58zAx
https://borgenproject.org/10-ways-to-reduce-poverty-in-the-world/
https://www.weforum.org/agenda/2018/11/how-can-countries-reduce-poverty-faster/
https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10solutions-to-cut-poverty-and-grow-the-middle-class/
https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-andbeyond-to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-thechallenges-ahead
https://www.worldbank.org/en/who-we-are/news/biggerpicture
https://www.worldbank.org/en/who-we-are/news/campaigns/2017/endpoverty
https://www.worldbank.org/en/publication/poverty-and-shared-prosperity
http://blogs.worldbank.org/voices/we-need-step-our-efforts-end-poverty-all-itsdimensions
https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-povertyand-shared-prosperity-2018-piecing-together-the-poverty-puzzle
https://www.youtube.com/watch?v=2XOxXXTRDyA
https://www.youtube.com/watch?v=gZ8WPHj6Nhw
https://www.lookmallorca.com/ladies-first-documentary/
http://ladiesfirstdoc.com/
https://www.netflix.com/cy/title/80219143
•
•
•
•
•
•
•

United Nations Development Programme
World Bank
UN Children’s Fund
International Monetary Fund
UN Global Compact
UNESCO
UN International Strategy for Disaster Reduction

Activities Part 1:
Awareness – Poverty: recognize and define it, as well as identify its various
interrelated and mutually reinforcing conditions and forms (DAY 1)
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Activities in Part 1, shall help learners recognize and define poverty, as well as its
various interrelated and mutually reinforcing conditions that prevent people realizing
their rights and contributing in perpetuating poverty
The overriding learning objectives for this activity are:
- Become aware and sensitized about the issue of poverty and consider possible
personal (re)action.
- Enrich their terminology and meaning of terms relevant to poverty including
deprivation of equality and social justice, lack of human dignity, dangerous
work conditions, unsafe housing, lack of nutritious food, unequal access to
justice, lack of political power, limited access to health care.
- Recognize and define poverty, as well as its various interrelated and mutually
reinforcing conditions that prevent people realizing their rights and factoring in
perpetuating poverty.

1. Ask students what poverty is. Most likely we will get answers that suggest
connection of poverty with a person’s financial situation.
Have them take a quiz to find out how much they know about poverty
https://worldbank.co1.qualtrics.com/jfe/form/SV_0dgQnZ4mqy58zAx
2. The teacher, recognizing that poverty is not solely an economic issue, but rather
a multidimensional phenomenon that encompasses a lack of both income and
the basic capabilities to live in dignity, shall try to help students see this
multidimensionality of poverty. Thus, the teacher will try to help them
understand that persons living in poverty experience many interrelated and
mutually reinforcing deprivations that prevent them from realizing their rights
and perpetuate their poverty, including: dangerous work conditions, unsafe
housing, lack of nutritious food, unequal access to justice, lack of political
power, limited access to health care. Within this context, the teacher will present
photographs showing the following:
• Dangerous work conditions
• Unsafe housing (i.e. see photo Figure 1)
• Lack of nutritious food
• Unequal access to justice
• Lack of political power
• Limited access to health care.
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Figure 1 Unsafe housing

(a) Ask students to read and interpret them. (b) Ask them to come up with an
overarching theme / word / notion that describes these pictures. You expect them to say
poverty or mention poverty, too, alongside other terms they may suggest. (c) Together
with the students, you will come up with a definition of poverty, one that also considers
the abovementioned dimensions. (d) Give the definition of poverty as defined by the
UN and ask them to interpret it. How is it different or similar to their own definition?
“Fundamentally, poverty is a denial of choices and opportunities, a violation of human
dignity. It means lack of basic capacity to participate effectively in society. It means
not having enough to feed and cloth[e] a family, not having a school or clinic to go to,
not having the land on which to grow one’s food or a job to earn one’s living, not having
access to credit. It means insecurity, powerlessness and exclusion of individuals,
households and communities. It means susceptibility to violence, and it often implies
living on marginal or fragile environments, without access to clean water or sanitation.”
—United Nations,
1998
3. Students work on finding photos and material on the Internet showing
poverty. Explain each of them. Explicate the direct link between human rights
and extreme poverty.
4. Work on handout “tt_poverty_h1”

Activities Part 2:
Geography – History – Context – Statistics And Graphs – Language (Essay And
Description) – Documentation (DAY 2 + 3)
Activities in Part 2, shall help learners map poverty and various actions taken for its
eradication, examine how close it may be to us or to our families, and explicate the
direct link between human rights and extreme poverty, and how difficult or easy it may
be to get out of the cycle of poverty.
The overriding learning objectives for this activity are:
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-

Map poverty.
Locate people who acted against it and say how.
Study their personal / family condition, those of others and facts.
Explain the issue, challenges and breadth of poverty based on facts and
statistics.
Examine and explicate the direct link between human rights and extreme
poverty as illustrated in short films and documentaries relevant to poverty.

1. Find people who worked to eliminate poverty or who helped the poor, i.e. Mother
Teresa, Nelson Mandela etc., and develop an essay on them, their history, biography,
photo collage or scrapbook/album about their work and a short description about what
they did.
2. Read the story of the woman in the Readings for diversity and social justice (pp. 5253). Discuss it.
Adams, M., Blumenfeld, W., Castaneda, C., Hackman, H. W., Peters, M. L., & Zuniga,
X. (Eds.). (2013). Readings for diversity and social justice. (3rd ed.). New York, NY:
Routledge. ISBN-13: 978-0415892940
A developer has bought the central-city apartment building where Sandy, a
single mother, has been living with her two children; he plans to convert it into
condominiums. The building is falling apart and poorly maintained, and she
thought the rent was too high anyway, so she seizes the opportunity to locate a
better place. Sandy works as a sales clerk in a suburban mall, to which she has
had to take two buses from her current residence, for a total of three hours
commuting time each day. So she decides to look for an apartment closer to
where she works, but she still needs to be on a bus line.
She looks in the newspaper and online for apartment rental advertisements, and
she is shocked at the rents for one- and two-bedroom apartments. One of the
agents and an apartment finding service listens to her situation and preferences,
diligently looks through rental listings, and goes out of his way to arrange
meetings
with
Sandy.
Sandy learns that there are few rental apartments close to her workplace — most
of the residential property near the mall is single-family houses. The few
apartments nearby are very expensive. Most suburban apartments in her price
range are located on the other side of the city from her job; there are also some
in the city but few that she can afford which she judges decent and in a
neighborhood where she feels her children will be safe. In either case, the bus
transportation to work is long and arduous, so she decides that she must devote
some of the money she hoped would pay the rent to make car payments. She
applied for a housing subsidy program and is told that the waiting time is about
two
years.
Sandy searches for two months, with the eviction deadline looming over here.
Finally she settles for a one-bedroom apartment a forty-five-minute drive from
her job — except when traffic is heavy. The apartment is smaller than she hoped
she would have to settle for; the two children will sleep together in the bedroom
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and she will sleep on a foldout bed in the living room. There are no amenities
such as a washer and dryer in the building or a playground for the children.
Sandy sees no other option but to take the apartment, and then faces one final
hurdle: she needs to deposit three months’ rent to secure the apartment. She has
used all her savings for a down payment on the car, however. So she cannot rent
the apartment, and having learned that this is a typical landlord policy, she now
faces
the
prospect
of
homelessness.
This mundane story can be repeated with minor variations for hundreds of
thousands of people in the United States. The median asking rent for a twobedroom apartment in 2004 was $974, far out of reach of the 40 percent of
renters with incomes less than $20,000. Only one in eighty subsidized apartment
units is located in an area with strong job growth, and one-fifth are located in
areas whose employment opportunities are declining.
3.
Watch
the
documentary
HAIR
India
documentary
https://www.youtube.com/watch?v=2XOxXXTRDyA by directors Brunetti and
Leopardi, BBfilm, and try to make connections illiteracy – religion – superstition –
education – poverty – exploitation. Watch other videos, too, i.e. kids working in
factories that produce expensive products that the western world is using...and discuss
the connection of the following: wealth distribution – exploitation – poverty. Watch
The New York Times documentary “Ladies First: Saudi Arabia’s female candidates”
https://www.youtube.com/watch?v=gZ8WPHj6Nhw and try to make connections
between the two cases. What kind of injustice is each? Here you need to figure out that
in the first case it is about poor and illiterate people, but in the second case women may
not be poor but still there are human rights that are not recognized and there dignity is
at stake. Thereafter, watch film Ladies First Documentary on Netflix
https://www.lookmallorca.com/ladies-first-documentary/
http://ladiesfirstdoc.com/
https://www.netflix.com/cy/title/80219143

Answer the following questions:
1.
2.
3.
4.

What issue does the film raise?
What is the problem with hair/driving?
Why does this happen?
Is it an issue of poverty? Is it an issue of human rights? Are human rights
violated in this film? How?
5. Have you experienced it yourself? Why?
6. What do we / can we do about it?
7. What is our responsibility? Is it our responsibility or others?

4. Dive into your family history to locate people / relatives etc. who were poor and
those who were not. Talk to family members about the conditions of their living before
and now. Compare these conditions. Is it different today than the past? Is today easier
or more difficult for a dissent living and more dignity in life? Is it up to the person or is
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it the era conditions and the time-spatial framework? Together with the teacher work to
pick the family members to interview and give answers, if possible, to the
abovementioned questions.
5. Interview a rich person to find out how s/he arrived to this point. Interview a poor
(or “regular”) person who became rich to find out how this happened. Interview or, in
case it is difficult to locate one, read about another person who faced a number of
injustices, but yet managed to become rich. Interview another person who is still poor
and find out why s/he did not manage to overcome poverty. Develop the questions with
your teacher or develop them by yourself for each distinct case and ask the feedback of
your teacher. Compare the cases with emphasis on how difficult it was for each to climb
to the top financial-wise. Discuss how the context and the system of how inequality and
injustice works make it for some easier and for others difficult or impossible to get out
of poverty / change their lives economically.
6. Study and present the facts
Students are organized in 3 groups to study and present the facts presented below, taken
from this link https://unstats.un.org/sdgs/report/2016/goal-01/:
Study Group 1 Theme: Poverty was halved over a decade, but one in eight people
around the world still lived in extreme poverty in 2012
The international poverty line is currently defined as 1.90 US dollars per person per day
using 2011 purchasing power parity (PPP). In the decade from 2002 to 2012, the
proportion of the global population living below the poverty line dropped by half, from
26 to 13 per cent. If economic growth rates observed during those 10 years prevail for
the next 15, the global rate for extreme poverty will likely fall to 4 per cent by 2030,
assuming that growth benefits all income groups equally. Poverty remains widespread
in sub-Saharan Africa, where more than 40 per cent of people lived on less than 1.90
US dollars a day in 2012.
See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-01/

Study Group 2 Theme: Among the working poor, young people most likely to live in
extreme poverty
In 2015, 10 per cent of the world’s workers and their families were living on less than
1.90 US dollars per person per day, down from 28 per cent in 2000. Young people aged
15 to 24 are most likely to be among the working poor: 16 per cent of all employed
youth were living below the poverty line in 2015, compared with 9 per cent of working
adults. One-third of all workers in sub-Saharan Africa and more than 18 per cent of
workers in Southern Asia were among the working poor that year.
See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-01/
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Study Group 3 Theme: About one in five people receive any type of social protection
benefit in low-income countries
One way of further reducing poverty is to improve coverage of social protection
programmes and target benefits to the poor and most vulnerable. Social protection
programmes include social assistance, such as cash transfers, school feeding and
targeted food assistance. Social insurance and labour market programmes are other
forms of social protection, covering old-age and disability pensions, maternity benefits,
unemployment insurance, skills training and wage subsidies, among others. Most poor
people remain outside social protection systems, especially in poorer countries: about
one in five people receive any type of benefit in low-income countries compared with
two in three in upper-middle-income countries.
See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-01/
7. After you read different sources mainly from the UN website as in exercise above,
but also examining the information provided in the links cited below, (a) locate on a
map the areas with high poverty. Colouring them differently show where there is high
poverty and where low; create an index. (b) Try to find a pattern of injustice connecting
it also maybe with other issues and SDGs we dealt with. (c) Talk about the breadth and
depth of poverty as presented in the sources you read.
https://borgenproject.org/10-ways-to-reduce-poverty-in-the-world/
https://www.weforum.org/agenda/2018/11/how-can-countries-reduce-poverty-faster/
https://www.americanprogress.org/issues/poverty/news/2014/09/17/97287/the-top-10solutions-to-cut-poverty-and-grow-the-middle-class/
https://www.worldbank.org/en/news/immersive-story/2018/10/17/going-above-andbeyond-to-end-poverty-new-ways-of-measuring-poverty-shed-new-light-on-thechallenges-ahead
https://www.worldbank.org/en/who-we-are/news/biggerpicture
https://www.worldbank.org/en/who-we-are/news/campaigns/2017/endpoverty
https://www.worldbank.org/en/publication/poverty-and-shared-prosperity
http://blogs.worldbank.org/voices/we-need-step-our-efforts-end-poverty-all-itsdimensions
https://www.worldbank.org/en/news/infographic/2018/10/17/infographic-povertyand-shared-prosperity-2018-piecing-together-the-poverty-puzzle
Activities Part 3:
Develop an action plan (DAY 4)
Activities in Part 3, shall help learners think about and develop a plan for action
beginning from raising awareness to changing personal habits and others’ mindsets, i.e.
in our family, neighbourhood or community.
The overriding learning objectives for this activity are:
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-

Locate an issue or area that has to do with poverty, and address it.
Develop an action plan to tackle the particular issue addressed above.
Act (implement your) as per the action plan.

Step 1:
Locate an issue or area that has to do with lack of food or hunger or malnutrition, that
is, a dimension of food and huger, and address it.
•
•
•

What is the problem?
Who does it affect? Is it in your family only, in your community, country,
worldwide?
How can it be tackled and is it worth trying to eliminate / tackle?

Step 2:
Develop an action plan to tackle the particular issue addressed above.
• What is your mission, goal and scope?
• Who will be included / excluded and why?
• What it will take / what kind of effort to eliminate / tackle?
• Who can help? How will you find sources and money?
• How can you make it known to the public and stakeholders?
• Include reflection on the above activity and implementation, in-action (while
doing it) and on-action (after its completion).
• Include a section about how this can become sustainable (i.e. the effect to last
after its completion).
Step 3:
Act (implement your) as per the action plan.
Assess the plan and the implementation: Did it work? Why or why not? What you
should change (mentality of people involved, way of approaching, bias, ways of
thinking of those not involved, other?)?
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WORLD DAY OF REFUGEES
JUNE 20th
(SDG10)
ACADEMIC DISCIPLINE: EDUCATION, SOCIAL SCIENCES,
HUMANITIES
Developed by:
Nelly Kostoulas (University of Crete) and
Vassilis Makrakis (Frederick University)
To celebrate the World Refugee Day on 20thJune, the theme entitled “Refugees
Crossing the Aegean: Learning from History” has been developed adopting the CARE
learning design methodology. This event honors both those who are displaced from
their homeland and those who altruistically act to help them.
The learning activities developed primarily function as teacher training materials for
designing student-driven learning activities applying the CARE methodology. The
scenario for this lesson takes place in Lesvos, a small Greek island in the Aegean see,
the birthplace of Sapfo (c. 620-570 BC), a lyric poet whose work was very popular in
ancient Greece and beyond. Lesvos has been the epicenter of the world raising both
positive and negative feelings. The crossing from Turkey to Lesvos is just a few miles,
and the shores of Asia Minor are clearly visible from some places in the island.
Lesvos has received an enormous number of people attempting to make the crossingmore than 600,000 from Turkey alone in 2015, which has turned its coastline into a
humanitarian crisis zone. The residents, local and international NGOs and volunteers
have joined hands to care for arrivals as best they can under many pressures. For many
locals, the situation recalls the arrival of thousands of Greek refugees displaced from
Asia Minor in 1922.
The learning design scenario constitutes of the following four parts:
Part 1: The Journey of Hope and Death
Part 2: The Moria Refugee Camp in Lesvos Island
Part 3: Connecting Past, Present and Future
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Part 4: Simple actions can make a difference
Learning objectives
It is worth pointing out that learning objectives will be emerging and refined along with
the development of the learning activities. The overriding learning objectives for this
theme are the following:
1. Explore the issue of displacement through history
2. Raise awareness and develop empathy for refugees
3. Develop transversal skills, issues of sustainability justice and the six pillars of
21st c. learning
Suggested age range: 11–15 years old
Subjects: History; Geography; Civics; Languages
Curriculum Standards:
10Cs to be developed: (Communication, Collaboration, Creativity, Critical Thinking,
Critical Consciousness, Cross-cultural Understanding, Construction of knowledge,
Critical Reflection, Connectivity, Co-responsibility)
Sustainability Justice (Social justice and cultural justice)
Learning pillars to be developed: (Learning to be; Learning to know; Learning to do;
Learning to live together; Learning to transform oneself and society and Learning to
give/share)
Resources
The content of this lesson celebrating the World Day of Refuges is primarily based on
Open Education Resources, mostly in digital form. A key resource also comes from
the socio-cultural capital of learners.

Warming-up Before You Begin
•
•
•
•

Start from the global and then move to the local by telling learners that in recent
years, close to 100 million people worldwide are displaced from their homes
because of wars, persecution, climate change and severe economic difficulties.
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want;
How; Learned). Start with the “K”, “W” and “H” columns (save the “L”
column for the end of each of each activity).
Have students watch the video clip “An Overview of the Refugee Crisis”
(https://www.facinghistory.org/resource-library/video/overview-refugeecrisis) and ask them to take notes as they watch the video.
Ask learners to use Google Map and visit the Zaatari Refugee Camp in Jordan,
near the Syrian border, where more than 80,000 Syrian people live there.
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According to the UN, 4.9 million people have been displaced outside Syria since
its civil war in 2011.
Reflections
Based on the notes learners have written down, initiate a discussion with the
following prompting questions:
•
•
•
•
•
•
•

WHO is a refugee?
Why do refugees leave their own country?
What is life like in a refugee camp?
What is it like to be a newly settled refugee in a new country?
Why do you think this current situation is considered a crisis?
Why should local/world leaders care?
Why should individuals care?

At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Note to the teacher:
Developing student-driven learning activities implies that learners’ voice matter.
Giving voice to learners can be activated through the K.W.H.L. chart and graphic
organizer. The responsibility for framing learning objectives should be, thus, in the
hands of both teachers and learners. First by K (learners brainstorm what they already
know about the topic). W (Learners brainstorm a list of what they want to learn for the
theme or topic they will work on). H (Learners identify strategies or tools they could
use to find out what they want to know). L (At the start and end of each key activity,
learners identify what they have learned).
The basic KWHL chart can be extended to incorporate two more columns referring to
Actions and Questions. A (Learners merge knowledge acquired with action by
brainstorm a list of actions they could take, that eventually contributes in developing
active citizenship). Q (Learners consider what questions they still have, which could be
taken at a later stage in the curriculum extension, turning learning a holistic and lifelong
process).

Activity Part 1: The Journey of Hope and Death
In this activity, learners will start thinking about the refugees’ journey from the Turkish
shores to the island of Lesvos. A journey with full of hopes but with a risk that some or
all could not reach the end. They are in the hands of traffickers without any sense of
human caring, dignity and safety. The Essentials questions are:
•
•

What does it mean to put yourself in someone else’s shoes?
What kinds of behaviors show that you understand someone’s feelings?

The overriding learning objectives of this activity are the following:
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1. Recognise the similarities and differences of empathy and sympathy
2. Understand the other’s situation from their point of view
3. Communicate that understanding back to the other person
4. Critically reflect on own feelings, values, knowledge and actions
5. Develop emotional intelligence and empathy
6. Recognise own and others’ stereotypical and prejudicial attitudes
Procedural steps:
Step 1.
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Step 2
Invite learners as a start in this part of activities to watch the journey of a refugee from
his homeland to the Greek islands. https://www.youtube.com/watch?v=hpEdhE8sOk0 Ask
learners to discuss the issue of human trafficking and exploitation.

Step 3
Show the video of a refugee’s journey to Lesvos.
https://www.youtube.com/watch?v=DQYdixe_etQ
Ask learners to write words, phrases or questions that come to mind while watching
the video in their diaries/journals.
Step 4
For primary school learners, start with the video-clip “How far is 4.1 miles?”
http://www.pbs.org/pov/4point1miles/video-4point1miles-classroom-clip-behind-thelens-how-far-is-4-1-miles/ Show Dafni’s short video explaining the reasons why she
made the 4.1 film. http://www.pbs.org/pov/4point1miles/video-4point1milesclassroom-clip-behind-the-lens-why-did-you-make-4-1-miles/
Ask learners to continue writing words, phrases or questions that come to mind while
watching the video.
Step 5
Lastly, show the 4.1 trailer to experience the rescue of refugees.
http://www.pbs.org/pov/4point1miles/video-4point1miles-trailer/
Lead a group discussion, giving learners time to share their ideas/questions and poste
them on the board as a mind-map. Based on what learners identified, follow-up the
discussion with questions such as:
•

What were the motives behind Dafni’s mind to make the film 4.1 miles?

•

What do you know about refugees’ treatment?

•

Would you act as Captain Papadopoulos and his crew? Why?
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•

What were the motives behind Captain’s and his crew?

•

Why should we care about refugees?

Ask learners to develop a chart comparing empathy versus sympathy and give at least
two examples in each and discuss.

Step 6
For secondary school learners, show the full film 4.1 Miles that follows Kyriakos
Papadopoulos, the Greek coast guard captain local coast stationed off the Greek island
of Lesvos. https://www.youtube.com/watch?v=hjnj5B2GCvc
After watching the film 4.1 Miles, besides the above questions, initiate also a Fishbowl
discussion, where learners seated inside the “fishbowl” actively participate in a
discussion by asking questions and sharing their opinions, while learners standing
outside listen carefully to the ideas presented. Learning to listen and listen to learn can
also be supplemented through this discussion. The prompting question for this
discussion would be: What should be our personal and collective responsibilities to the
refugee crisis? What are some arguments for and against in terms of responsibilities?
What are the risks and benefits associated with each argument? How do you think the
residents of Lesvos would react to the newly arrived refugees? Why?
Reflection questions
•

What comes to mind when you hear the words "migrant" and "refugee"?

•

What are some positive and negative representations of migrants and refugees
that you have seen in the media?

•

What personal experience do you have with these issues?

•

Are there refugee and/or immigrant families or communities in your town?

•

Do you know of any programs or organizations in your area that support
refugees and immigrants?

•

What surprised you most about the refugee experience depicted in 4.1 Miles?

•

How did this compare with your previous perceptions of refugees?

•

What prompted the refugees to flee their homelands?

•

Why are hundreds of refugee boats heading to the small Greek island of
Lesbos rather than the mainland of Greece?

•

What challenges does that present for the people of Lesvos?

•

Would we act as he does, to save the life of stranger? Or would we turn
away?"

•

How do you think your community would respond to a similar situation like in
Lesvos?

•

How should your own country respond to the refugee crisis?
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At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn. Consider incorporating the columns referring to Actions and Questions.
A (Learners merge knowledge acquired with action by brainstorm a list of actions they
could take, that eventually contributes in developing active citizenship). Q (what
questions still remain unanswered or could be raised, which could be taken at a later
stage in the curriculum extension, turning learning a holistic and lifelong process).

Note to the teacher:
In Part1 of the activities, the emphasis is on developing empathy. Usually people
confuse empathy with sympathy. There is thus need to clarify the differences and
similarities between these two concepts. This implies that until learners actually
experience these differences, their skills in empathy will probably remain quite limited.
Uncovering “Who We Are” is also a challenge that usually is not part of the learning
process. Learning to clarify one’s own values is a very critical process in developing
active emotional intelligence. This process necessitates envisioning and putting
ourselves to “another’s shoes”. This approach not only helps learners to sharpen their
own empathic skills, but also to learn more about the others.
As you have noted most of the activities are based on critical discussions using various
strategies such as the Think, Pair and Share as well as the Fishbowl discussion strategy.
Through these strategies, learners are encouraged to actively participate in a discussion
by asking questions and sharing their opinions, while at the same time learners are
learning listening and listening to learn.

Activity Part 2: The Moria Refugee Camp in Lesvos Island
This activity follows-up the previous one, exploring life in the refugee camp of Moria
that most of the refugee people live there.
The overriding learning objectives for this activity are:
•
•
•
•
•

Understand that human rights belong to everybody
Understand what discrimination means
Identify negative and discriminatory behaviour
Appreciate the benefits of diversity and celebrate difference
Advocate for equality and human rights

Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
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Step 2
Show the video-clip “Life inside Moria” that depicts the problems facing the residents
in this refugee camp. https://www.youtube.com/watch?v=Ps6lqEzqvQk

Ask learners to take notes while watching the video-clip and after pose the following
questions:
•
•
•
•
•

What was happening in this video?
How did you feel watching the video?
What challenges have the people living inside the camp of Moria?
How did these problems originated and who is responsible?
How have these challenges and problems affected you?

Step 3
Introduce learners to the idea of “push” and “pull” factors that might explain life inside
the Moria refugee camp. Push and pull factors mean what will pull people towards a
better place for living (the more positive factors); or what will push people away from
the Moria refugee camps (the negative factors). Ask learners to identify reasons beyond
living conditions for pushing them away from the refugee camp.
Step 4
Combine the above strategy with the Think, Pair, Share strategy, by asking learners to
write and discuss their push and pull factors with a partner before sharing them with
the whole class. More specifically, have learners reflect on a given question or write a
response in their journals (Think). Have learners pair up and share their responses
(Pair). Then, ask pairs to share their standpoints to the whole class (Share).
Step 5
Relate all the pushing factors with the dreams of refugees. Encourage learners to focus
on what refugees are hoping for in their new life and discuss the drivers and barriers to
fulfill their hopes and dreams.
Ask learners to think also their own dreams- what they would like to do in life, where
they would like to be, what they would like to achieve, etc. and discuss if they think
that refugee children also deserve to have similar dreams.
Show the film “Dreams” (03:43 mins),
https://www.youtube.com/watch?v=oct1fpLJll0&list=PL_ea5GGKK3gA3NYmKuM
HTLSj1soEhbE0a which shares some of the dreams of young refugees or asylum
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seekers arriving in the UK. Use the following prompts (and notes) to lead a brief
dialogue with learners:
•
•
•
•
•

How were the dreams you saw in the film similar to those you shared?
Were the dreams different in any way?
How did watching the film make you feel?
How might it feel if these factors hindered you following your dreams?
What could you do to help support refugees/asylum seekers to achieve their
hopes and dreams – to help remove the barriers?

Reflection questions
After the discussion, give learners the opportunity to reflect on the following
questions in their journals and/or through a class discussion:
•
•
•
•

What did you learn from this activity?
How did your ideas about the topic change during this activity, if at all?
Explain what caused your ideas to change or why you think your ideas did not
change.
How does life in the refugee camp of Moria shaped the way you see the world?

Draw on particular examples from this activity when answering these questions.
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of
actions that could be taken). Q (Questions that still remain unanswered or could be
raised for further use).

Activity Part 3: Connecting Past, Present and Future
Looking back at history it cannot only inform our decisions today and future but also
show that humanity shares similar problems across different historical times and
contexts. This activity uses some short films to help learners understand that the refugee
crisis is not a new phenomenon and that people both, in the island of Lesvos and
elsewhere have been accepting massively refugees in the past.
The challenging and essential questions to be asked in this activity are:
1. How has history affected the way some individuals are responding to the
refugee crisis today?
2. Why might it be helpful to focus on similarities and shared human experiences
rather than differences? What can we learn from doing this?
3. What would you like to ask the different generations experiencing displacement
and become refugees?
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4. How does the voyage to Lesvos in 1922 relate to the present voyage of Syrians
and other displaced people elsewhere? What are the similarities and
differences?
The overriding learning objectives for this activity are:
1. Recognise that that displacement is nothing new
2. Understand the shared humanity and commonality
Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Step 2
Introduce learners to the idea that although the context for why people have been forced
to move may be different today from in the past, the experience of displacement – the
hopes and fears – are very similar. Show learners the short film developed by UNICEF
https://www.youtube.com/watch?v=utM6uFb8VNw ) that shares the stories of Harry
(a former child refugee from WWII) and Ahmed (who fled the Syrian civil war) and
follow-up with two video-clips going back to the catastrophe of Izmir in 1922 and
Minor Asia, that caused the displacement of hundreds of thousands Greeks to flee in
the neighboring Greek islands, including Lesvos.
https://www.youtube.com/watch?v=O5jG5-JJKN4
https://www.youtube.com/watch?v=lM6_7EKTKWM Ask learners to take notes in
their diaries/journals while watching these videos.
Discuss the content of all the videos and the important messages that they convey using
the following prompts: What did the older and younger people have in common?
Step 3
Give learners in small groups the following pair of pictures and ask them to:
Describe what they can see and what is happening in the photos; What clothes are they
wearing; Do they look happy, sad, angry, bored, tired?; How does the photo make you
feel? Would you like to be there? Why/Why not?
Compare and contrast the photos by giving a brief description of the two pairs of
photos (action, location), writing what the pictures have in common and different and
justify their comments.
Speculate about the situation and the feelings, thoughts, fears, hopes of the main actors
in the pictures.
React for what they are seeing, expressing their own feelings, thoughts, fears and
hopes.
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Lesvos, 2019

Lesvos 1922

Minor Asia, 1914
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Lesvos, 2019
Step 4
Give this text to learners and ask them to take a position and express their feelings about
the message it conveys. “Today's parents, who exclude refugee children from schools,
are grandchildren and grandchildren of people who have come to these places, uprooted
from their homelands and homes”. Initiate a class discussion with prompting questions
such as: Did you expect such a behavior? Justify your answer. What would you like to
tell them? What might their ancestors would say to them? How might they feel? Would
they also be acting the same?
Step 5
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of
actions that could be taken for engaging learners). Q (Questions that still remain
unanswered or could be raised in other circumstances).

Activity Part 4: Simple acts make a difference
This final activity, wraps- up all the previous ones in an attempt to merge constructed
knowledge, critical consciousness developed and active engagement towards making a
difference, that is change.
The overriding learning objectives for this activity are:
1. Reflect on what they have learned about refugees
2. Debate on rights and responsibilities
3. Exhibit changes in feelings, attitudes, perceptions and behaviours
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Procedural steps
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
Step 2
Invite learners to watch this short video-clip, focusing on a family restaurant initiative
nearby the Moria refugee camp in Lesvos. Ask learners to write down their feeling
about this initiative and decode the messages conveyed through the video.
https://www.facebook.com/ajplusenglish/videos/greek-couple-welcomes-refugeeshome/1120396604768512/
Step 3
Show these two short films focusing on refugee personal testimonies from the Tilos
Experiment. Ask learners to discuss the Tilos Experiment and the lessons learned.
https://www.youtube.com/watch?v=jGd9sPVRpOQ
https://www.youtube.com/watch?v=pwa9KPxbZWQ
Step 4
Invite learners to watch a short film about another initiative from a family in the island
of Samos, nearby Lesvos. https://www.youtube.com/watch?v=n3SycAtnUxQ
Ask learners to share how they felt about these films, using the following prompts:
What was the moment that stood out for you and why? How did watching these films
make you feel?
Step 5
Invite learners to merge cognition (Head) that is what they have learned with what they
have felt (Heart) and translate both into action (Hand). This is the 3Hs strategy, which
can be facilitated by the following graphic organizer. Ask learners to work in small
groups to prepare a short plan aiming to help refugees and migrants in their schools and
communities. The three columns of the Table could help them think about and record
their ideas. Among the things needed could be compassion, solidarity, emotional
support, food, nutrition, shelter, clothing, health care, educational support. Once the
learners have completed this task, ask the small groups to exchange their plan with a
neighboring group for comments. At the end, a refined table that represents the whole
class will be developed that needs to be realised.
List things needed

Justify why they are
needed

Actions to be taken
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Final reflections
After the discussion, give learners the opportunity to reflect on the following
questions taking into consideration their journals and all previous activities:
•
•

What did you finally learn from all these activities?
Did anything change on your own personality and the way you see the world?
List the key changes you have experienced.
• Explain what caused your ideas to change or why you think your ideas did not
change.
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Consider incorporating the columns referring to Actions and Questions. A (List of
actions they could be taken). Q (Questions that still remain unanswered or could be
raised).
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SDG14:
Conserve and sustainably use the oceans, seas and marine
resources for sustainabledevelopment
8 June World Oceans Day (A/RES/63/111)
ACADEMIC DISCIPLINE: EDUCATION-SOCIAL
SCIENCES-HUMANITIES
Developed by:
Chrysanthi Kadji-Beltran
World Oceans Day is celebrated to remind everyone of the major role the oceans have
in everyday life. They are the lungs of our planet, providing most of the oxygen we
breathe, food for living beings and other resources that need to be carefully and
sustainably used. The purpose of the Day is to inform the public of the impact of human
actions on the ocean, develop a worldwide movement of citizens for the ocean, and
mobilize and unite the world’s population on a project for the sustainable management
of the world's oceans. They are a major source of food and medicines and a critical part
of the biosphere. In the end, it is a day to celebrate together the beauty, the wealth and
the promise of the ocean.
The proposed activity gives food for thought on the discussion on the concepts of
sustainable development, sustainable management of the world’s oceans with respect
to the ecosystems’ carrying capacity.
The learning design scenario constitutes of the following three parts:
Part 1: Documentary watching (e.g. Mission Blue) and discussion on how the oceanic
ecosystems benefit life on earth and the threats oceans and oceanic wild life are facing
(e.g. pollution, overexploitation of sea-life and natural resources in the oceans).
Part 2: The Fishing Game from Brunner, W. & Urenje, S. (2012). The Parts and The
Whole: A Holistic Approach to Environmental and Sustainability Education. Visby:
Swedish International Centre of Education for Sustainable Development. (p.20 - 23)
Part 3: Role play Faroe Islands whale hunting a real life scenario based on the whale
hunting in the Faroes Islands, a practice that goes back in time and is closely connected
to the islands’ culture and customs.
Part 4: Identifying threats of the ocean – The Mediterranean Sea.
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Part 5: Conclusions emerging from the previous activities, would concern reflecting
on the sustainable use of the oceans, and the importance and urgency of its protection
and lead to the proposal of a campaign on protecting and saving our oceans.
Learning objectives
Learning objectives will be emerging and refined along with the development of the
learning activities. The overriding learning objectives for this theme are the following:
1. Develop an appreciation of the ocean as a fundamental part of the biosphere and
understand that its functions (climate regulator, CO2 absorber and O2
contributor, food resource, habitat for living beings) are important for the
planets’ thriving.
2. Become aware of the threats oceans are facing due to human activity and reflect
on how as individuals as well as collectively we can protect our oceans.
3. Get a deeper understanding of the challenges in managing common resources
and some tools on how to reduce the risks of overexploitation.
4. Become aware of political, economic and even cultural aspects of ocean life
management.
5. Develop transversal skills and action under the lens of collaborating for
protecting our oceans.
Suggested age range: 12–15 years old
Subjects: Mathematics, Civics, Languages, Economics, Politics, Ethics
Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected
learning
outcomes
on
the
EE/ESD
Curriculum)
(http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaid
eftikou.html)
By the end of the activities students are expected to:
- Be able to identify the consequences of pollution and contamination of water to
the life quality of humans as well as for the ecosystems.
- Be able to develop positive attitudes towards protection and conservation of the
marine eco-system.
- Understand the consequences of pollution on lakes, marshes, rivers and seas to
the biodiversity on a local and global level.
- Explore the consequences of raising sea-water levels as a result of climate
change to different parts of the globe.
- Be aware of the value and importance of aquatic ecosystems locally and
globally
- Be aware that our everyday choices have an impact on the aquatic balance
(υδατικό ισοζύγιο)
- Be competent to clarify values and seek solutions to sea pollution issues
- Participate in and/or develop actions for raising awareness, informing and
sensitising the public on ways of protecting our beaches and oceans from
pollution and other threats.
10Cs to be developed: (Communication, Collaboration, Critical Thinking, Critical
Consciousness, Construction of knowledge, Critical Reflection, Co-responsibility)
Sustainability Justice (Social justice, economic justice and environmental justice)
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Learning pillars to be developed: (Learning to be; Learning to know; Learning to
do; Learning to live together; Learning to transform oneself and society and Learning
to give/share)
Resources:
The content of this lesson celebrating the World Oceans day is primarily based on
Open Education Resources, mostly in digital form. A key resource also comes from
the socio-cultural capital of learners. Cite the references to the resources
http://edu-kit.sameworld.eu/
http://uu.diva-portal.org/smash/get/diva2:808778/FULLTEXT01.pdf
(Documentary Oceans 101 – National Geographic, 90’)
(Documentary Mission Blue, 90’) https://www.youtube.com/watch?v=bINLUwWQmE
(Documentary A plastic tide, 45’) https://news.sky.com/video/special-report-plasticpollution-in-our-oceans-10742377
(Documentary Microplastics in the ocean are a Mega Problem, 5’)
https://marinebio.org/microplastics-in-the-ocean-are-a-mega-problem/
(Documentary / Movie The last Catch 85’)
(TedX talk by Sylvia Earle: What if we Protected our oceans and saved the world 16’)
https://www.youtube.com/watch?v=RO_SSXAJ1b8
Other Suggested Resrouces
https://www.teachstarter.com/au/teaching-resource-collection/oceans/
https://www.rgs.org/schools/teaching-resources/plastic-pollution-in-the-oceans/
Activity Part 1: Documentary viewing
The overriding learning objectives for this activity are to:
- Understand the importance of oceans as part of the biosphere and overall life on
earth.
- Identify threats to our oceans and reflect on the collective and individual role of
humans on creating and also tackling the problem.
- - identify the connections of these threats to other sustainability problems (e.g.
climate change, pollution…)
- Identify the values that concern the solutions to ensuring clean oceans and their
sustainable use.
- Appreciate the need for a holistic viewing of the issue and be able to identify
different interests or agendas in each option provided.
- Understand that the protection of the seas and oceans is a global issue even for
countries with no access to the sea.
- reflect on how as individuals as well as collectively we can protect our oceans.
Warming-up Before You Begin
Start with a short introductory discussion about oceans and their importance in the
biosphere’s hyper-system.
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Ask learners in your class to fill out the following K.W.H.L. chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of each of each activity).
View the documentary: (choose from the suggested list or any other).
Identify and discuss the benefits and importance (climate regulation, food, renewable
energy source…) of the oceans and acknowledge the threats placed upon them due to
human activity (pollution – oil spills, plastic pollution, eutrophication, acidisation of
oceans, overfishing, water warming due to global warming and invasive species).
Reflections: Based on the short film, initiate a discussion with the following prompting
questions:
- How are the oceans important for life on the planet? What is their role?
- How are humans benefited?
- How is other wildlife benefited?
- What threats is the ocean facing?
Procedural steps:
Part 1 uses discussion techniques (concept mapping and formation expert panels for
presenting and discussing different aspects/issues of a topic) and goes through the
following steps.
- Documentary watching
- Concept mapping
- Group work for exploring a topic and preparing their presentation
- Presentations from the groups, questions and discussion
- Reflection
Step 1.
After watching the documentary, class goes through brainstorming (using post-its) and
develops a concept map having as a central concept the word OCEAN initially by
organising and grouping the post-its in a bigger sheet of paper. The class can work as a
single group with the post-its on the classroom board. Everyone should interact and
participate in the process. It is expected that the concept map will include the benefits
the oceans are offering and the threats they are facing. The concept map can be
discussed and lead to the formation of topics of interest that the class can further
explore.
Possible topics:
Oceans and Food
Oceans as climate regulators
Wave energy
Oceans’ Plastic threat
Oil spills and the coastline / ocean
Pollution in the ocean
Global warming and the ocean.
(materials needed: 8-10 packs of Post-its, colour markers a A2 carton for the whole
class)
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Alternatively the class working in groups can use the Kidspiration software for
developing their concept maps.
Step 2.
The class can be divided in groups and each group will elaborate further on one of the
issues they identified (this corresponds also to the ‘W’ and ‘H’ part of “KWHL”).
Learners need to have access on online information and produce their 3-5 minute
presentation on the issue they are assigned with. They are encouraged to produce an
interactive, comprehensive and creative slideshow presentation. When all groups finish
their task, all groups take turns to present as expert panels, the issues they scrutinised
to the rest of the class. This activity can also be adjusted to address the local seas and
oceans’ context.
Suggested sources of information:
https://www.rgs.org/schools/teaching-resources/
https://www.unric.org/el/index.php?option=com_content&view=article&id=26267&It
emid=31
https://www.natgeokids.com/uk/discover/geography/general-geography/ocean-facts/
https://www.natgeokids.com/uk/primary-resource/plastic-pollution-primary-resource/

Step 3.
Each group presents to the rest of the class the work they prepared. The expert groups
can take questions from the rest of the class and discuss each presentation in the plenary
of the class.
Note: The teacher (or student-volunteers) can pile up together all presentations into one
big presentation on the Oceans, available to all class and perhaps uploaded to the class’s
webpage or other social media used.

Step 4. Reflection
(Reflection questions)
Questions that can further enhance the reflective and values analysis of the discussion
could be:
- With what other sustainable development issues is the protection of our
oceans connected to?
- Who do you think is responsible for the protection and conservation of the
oceans?
- How do you think in-land life can affect oceans?
These can be addressed and discussed in plenary in the class.
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Note to the teacher:
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In Part1 of the activities, the emphasis is on helping students understand the benefits
emerging from healthy oceans for all life forms on the planet. They are challenged to
connect and become able to connect ocean protection and management with all three
aspects of sustainability (Economy, environment and society). This will prepare
learners for stage 2.

Activity Part 2: The fishing game.
The Activity Part 2, consists of a game, that gives learners the opportunity to experience
some
of the driving forces behind a dilemma known as “The tragedy of the commons”.
According to Harding this dilemma arises from the situation in which multiple
individuals, acting independently and rationally consulting their own self-interest, will
ultimately deplete a shared limited resource, even when it is clear that it is not in
anyone’s long-term interest for this to happen (Garret Harding, Science 1968). The
dynamics in the “tragedy example” have been used when explaining a wide variety of
examples of over-exploitation of common resources; such as overgrazing, overfishing
and also climate change due to unregulated CO2 emissions.
The activity is obtained from: Brunner, W. & Urenje, S. (2012). The Parts and The
Whole: A Holistic Approach to Environmental and Sustainability Education. Visby:
Swedish International Centre of Education for Sustainable Development.
Learners play this game twice. In the first the learners probably will deplete their
resources quite fast. In the second game they will explore strategies to avoid this
“tragedy”. It is crucial for the outcomes that the players follow the instructions
carefully, especially the condition that they not are allowed to communicate with each
other during the first game!
Necessary Equipment: Big match boxes with new matches (200 matches/group), A3
sheets of paper, Background information on “The tragedy of the commons”, adapted to
the age group of your learners and on how far into the dilemma you would like your
students to go.
The overriding learning objectives for this activity are:
- To get a deeper understanding of the challenges in managing common
resources and some tools on how to reduce the risks of overexploitation
- Understand that a collaborative and planned use of the resources is in the
long run more beneficial for humans and for nature.
- Identify the principles necessary for managing common goods sustainably
(emerging from the game), apply them on oceans and reflect on the
difficulties and ways of overcoming them.
- Develop transversal skills and action under the lens of collaborating for
protecting our oceans.
Procedural steps:
Step 1.
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The central idea of Activity part 2 is to explore and scrutinise ideas about managing
oceans and seas as common resources. Ask learners in your class to fill out the
following K.W.H.L. chart (Know; Want; How; Learned) having the central idea in
mind. Start with the “K”, “W” and “H” columns (save the “L” column for the end of
each of each activity).
Step 2.
Start by playing the game and use the outcomes as an introduction to a deeper
discussion on resource management and over-exploitation. Distribute Worksheet 1 to
the learners and proceed according to the instructions. Compare the outcomes of game
1 and 2 by filling the results in on the
table and answer the questions on Worksheet 2. (pages 22-23)
_____________________________________________________________________
______
THE FISH GAME – WORKSHEET 1
What is needed
- A big sheet of white paper where you have drawn
the outline of a lake, this will be your play ground.
- A big matchbox with matches representing fish in
the lake (at least 200 matches).
Preparations
1. Divide into groups with 1 boss and 5 players (A–
E).
2. The boss puts 50 matches = 50 tons of fish into
the lake and names the players A–E.
3. The participants read the instructions for the first
game, and without talking to each other they decide
on a personal strategy.
Game rules first game
1. One game session consists of 8 rounds.
2. The player (A) who initiates the first round will be the last one in the next round, and
so on for 8 rounds. Thus each player has at least one turn to be “first” in a round.
3. You fish by taking matches out of the lake, one player after the other, from A–E.
You decide yourself on how big your catch will be during each round, but you have to
consider the following conditions:
– Maximum catch during one round is 6 matches = 6 tons of fish.
– The operating costs for boat and equipment are equal to 1 match in each round,
regardless of how big your catch is. This applies even if you haven´t had any catch at
all! These costs are paid to the boss at the end of each round.
– At the end of each round the fish population reproduces itself. The rate is that the
amount of fish left in the lake will double, but there is an upper limit; the lake cannot
feed more than 55 tons of fish at the same time.
The boss is responsible for checking that the players follow the rules and is also taking
care of the fish-replenishing by adding the right amount of matches each round.
4. During the first game the players are, under no circumstances, allowed to talk to each
other or come up with suggestions on how to act.
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The winner of the first game is the person who after 8 full rounds has the highest total
catch.
Game rules, second game
1. This time you are not competing with your group members. Instead you work as a
team and compete against other groups in your class. Within your group (the Boss
included) you are free to discuss, reach agreements and collaborate as much as you like.
2. Conditions for the second game:
– Proceed the same way as during the first game, except for instructions in point 1
above.
– After the 8 rounds there still has to be at least 50 tons of fish in the lake.
The winner is the group who after 8 full rounds has the biggest total catch.
THE FISH GAME – WORKSHEET 2
A. Play the first and second game and fill in the results from each group in the
table below
Group 1 Group 2 Group 3 Group 4
GAME 1
Total tons of fish collected by
winner:
GAME 1
Total tons of fish collected by
group:
GAME 2
Total tons of fish collected by
group:
1. Compare the total catch between the first and second game.
Why were the results so different? Reflect on the outcome!
……………………………………….…………………………………
…………………………….………………………….……………..…
………………………………………………………………………….
……………………………………….…………………………………

2. What is required to manage a common resource?
……………………………………….…………………………………………………
…………….
………………………….………………………………………………………………
…………….
…………….……………………………………………………………………………
…………….
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3. What is the ideal fish population for sustainable fishing?
…………………………………………………………………………………………
…………………

4. When does the population of fish start to deplete
……………………………………….…………………………………………………
…………….
………………………….………………………………………………………………
…………….
…………….……………………………………………………………………………
…………….

_____________________________________________________________________
Step 3. Reflection.
Use the outcomes of the game as an introduction to a deeper discussion on resource
management and over-exploitation. Link your work further to local and global
examples of the "tragedies of the commons" and let the students discuss possible actions
both at a personal, community and governmental level. Develop tasks that suit your age
groups or conditions.
Reflection questions
After the game activity, give learners the opportunity to reflect on the following
questions in group and/or through a class discussion:
- What did you learn from this activity?
- How did your ideas about the topic change during this activity, if at all?
- Explain what caused your ideas to change or why you think your ideas did not
change.
- Discuss the benefits of Collaboration Vs competition over common sources.
- What principles are necessary for managing common goods sustainably (emerging
from the game) (e.g. Collaboration, communication, justice, respect, solidarity …)
- What other examples (besides overfishing) can you think of, connected to oceans use
for obtaining resources?
- What other examples (besides overfishing) can you think of, connected to oceans use
for obtaining resources specifically for your country?
- What obstacles do you identify to achieving a sustainable practice for the oceans in
particular?
Activity Part 3: Whale fishing in the Faroe Islands
Note to the teacher:
This part of the activity highlights the political, economic and even cultural context
behind ocean sources management. It is a role play game, inspired by the Faroe Islands
custom of pilot whale hunting.
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The Faroe Islands are a Danish territory in the North Atlantic, some 200 miles north
of Scotland. The geographical and environmental conditions on the islands, had
provided the inhabitants with scarce resources of food since the soil is not suitable for
cultivating (granite) and only grass is abundant on the islands. The islanders have
developed a close and solidary community where they fairly and sustainably share the
goods offered by their land (e.g. sheep). Similarly at sea, as a group they hunt pilot
whales and share the meat amongst them, without trading or otherwise benefiting
economically by it other than meeting their needs. The Faroese government documents
that around 1,200 whales and 500 dolphins are killed in a year. Whale hunting has been
a common practice in the islands, and is strongly connected to the islands’ traditions
and bonding activities of the citizens. The Government of the Faroe Islands vigorously
defended the centuries-old practice.
Nowadays it has become a problem since whale hunting is banned by the European
Community. As an autonomous territory under Denmark, the independent archipelago
of Faroe Islands, is not subject to Danish laws, or the laws of the European Union. The
IWC moratorium on commercial whaling also has no effect on this tradition since most
of the meat is shared within the community instead of being sold.
Denmark has been accused of allowing such practices and strongly criticised by the
global community. On the other hand, the whale species hunted exists in abundance
and hunting is deeply embedded in the Faroes’ cultural identity.
The overriding learning objectives for this activity are:
1. Get a deeper understanding of the challenges in managing common resources
and some tools on how to reduce the risks of overexploitation.
2. Become aware of political, economic and even cultural aspects of ocean life
management.
3. Develop transversal skills and action under the lens of collaborating for
protecting our oceans.
Step 1
Explain briefly about whale fishing at the Faroe islands.
Ask learners in your class to fill out the K.W.H.L. chart (Know; Want; How; Learned).
Start with the “K”, “W” and “H” columns (save the “L” column for the end of the
activity).
Step 2
Learners obtain information about whale hunting in Faroe Islands through various
sources, in order to obtain an objective and holistic idea of the custom (in plenary).
Suggested Sources:
https://nammco.no/topics/long-finned-pilot-whale/
https://www.euronews.com/2019/07/02/which-countries-have-continued-to-huntwhales
https://edition.cnn.com/2018/08/17/europe/faroe-islands-whale-hunt-intl/index.html
https://en.wikipedia.org/wiki/Whaling_in_the_Faroe_Islands
Videos:
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Red
waters:
Faroe
Islands
Whale
Slaughter
http://www.youtube.com/watch?v=3RIpRVwEAR8

(RT

documentary)

Whaling in Faroe Islands. From a former Green Activitst’s opinion.
https://www.youtube.com/watch?v=0_AV5HnMF7o&NR=1

Step 3. Describe whale hunting conditions and emerging conflict.
Learners describe in plenary what the conflict is (banning or continuing the whale
hunting) and identify the interested parties in the situation. (Faroe islands fishermen,
Faroe Islands Local Authorities, Faroe Islands Local Government-reporting to
Denmark, Environmental Activists, Government of Denmark).
Step 4. Brainstorm and organise ideas on their view on banning whale hunting.
Learners are divided into groups as many as the interested parties and adopt a role. Each
group has to address the problem from the point of view of the role they represent and
discuss their position, possible solutions to the problem and develop arguments to
support their proposal. The groups still have access to the information obtained in step
2.
The group then uses a sheet of paper to identify between 5-7 arguments to support their
proposal. They may have more than these so to get them down they can:
•
•
•
•

Scrap small or insignificant arguments
Join together similar arguments to make larger ones
On their sheet they need to write the names of the arguments. EACH NAME
SHOULD BE NO LONGER THAN THREE WORDS.
They also have to be ready to present counter-arguments to the arguments of
the opposite group.

Choose a speaker from each group a timekeeper from each group and a chair-regulator
for the whole discussion session (teacher can be the chair of the discussion).
Step 5. Discussion.
The summary speaker will speak first and will present the group’s position on the issue
and their proposal. After the summary presenter, the arguments identified (5-7) would
be divided to the other members of the group. All group members can provide counter
arguments (rebuttal) to deal with the opposite group.
At the end of the discussion Faroese groups vote and make a final decision on which
the solution to problem would be.
Step 5. Reflection.
Learners return to their original groups and discuss in plenary the following issues:
- What are the prevailing values of each group (e.g. the Faroese people, the
Danish government, the environmental activists…)
- The role of national and international law on regulating natural resources in
the sea
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-

The role of tradition (is it important to protect tradition or is it ok to abolish
traditions that are proven to be unnecessary and harmful?)

At the end of the activity, ask learners to complete the “L” column of their K-W-H-L
chart (“What did you Learn at this point?”). Finally, in pairs or groups, have students
compare what they wanted to learn and what they have learned, identifying if there are
remaining things to learn.

Activity Part 4: Fishing in the Mediterranean sea.
The overriding learning objective for this activity is to help learners:
- become aware of the threats oceans are facing due to human activity and focus
specifically in the Mediterranean basin
- reflect on how as individuals as well as collectively we can protect our Sea.

Step 1
Explain briefly that so far we have talked about the ocean as a natural resource, and
focused on issues connected to overfishing and the sustainable administration of the
oceans. We are now going to focus on learning about our sea, the Mediterranean Sea.
What threats according to their experience is the Mediterranean Sea facing?
Ask learners in your class to fill out the K.W.H.L. chart (Know; Want; How; Learned).
Start with the “K”, “W” and “H” columns (save the “L” column for the end of the
activity).
Step 2
We host an invited speaker (a fisherman, or a marine biologist form the fishery
department) who talks to children about threats of the Mediterranean sea.
Step 3
Children have the opportunity to discuss with the expert and ask questions.
Step 3
At the end of the activity, ask learners to complete the “L” column of their K-W-H-L
chart (“What did you Learn at this point?”). Finally, in pairs or groups, have students
compare what they wanted to learn and what they have learned, identifying if there are
remaining things to learn.
Activity Part 5: Save our oceans campaign.
This part is the closure of the activity. It intends to take the whole activity one step
forward and challenge learners into planning and delivering a campaign for raising
awareness to their peers on oceans and their protection.
The overriding learning objectives for this activity are:
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1. Develop transversal skills and action under the lens of collaborating for
protecting our oceans.
Procedural steps:
Step 1
Ask learners in your class to fill out the following K.W.H.L.chart (Know; Want; How;
Learned). Start with the “K”, “W” and “H” columns (save the “L” column for the end
of Part 3 of the activity).
Step 2
The challenging and essential questions to be asked in this activity are:
1. What important messages would you like to convey to your peers about oceans
and their protection in general?
2. What important messages would you like to convey to your peers about the
eastern extreme of the Mediterranean basin and its protection?
3. How? What ways do you think would be more effective?
4. What skills, information and competences do you think individuals need in
order to effectively protect the oceans?
These questions are discussed in the classroom plenary.
Step 3
Learners work in groups to prepare a tool for informing and raising awareness of their
peers and the public in general. This may have the form of a poster, a small video, a
social media post or whatever the group believes to be an effective form of
communication and message conveying means. Each group’s poster or other
communication means, could focus on the threat they elaborated in the previous
activity.
At the end, ask learners to complete the “L” column of their K-W-H-L chart (“What
did you Learn at this point?”). Finally, in pairs or groups, have students compare what
they wanted to learn and what they have learned, identifying if there are remaining
things to learn.
Note to the teacher:
After the completion of the activities, as a follow up / extension of the lesson you can
use the following link to access a variety of games on water.
https://games4sustainability.org/water-games/
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WORLD HEALTH DAY (WHO) – GOOD HEALTH AND WELL
BEING
th
7 APRIL (WHA/A.2/Res.35)
(SDG3)
ACADEMIC DISCIPLINES: EDUCATION-HEALTH SCIENCESHUMANITIES
Developed by:
Nicoletta Christodoulou, PhD
https://www.globalgoals.org/3-good-health-and-well-being
Over the last 15 years, the number of childhood deaths has been cut in half. This
proves that it is possible to win the fight against almost every disease. Still, we are
spending an astonishing amount of money and resources on treating illnesses that are
surprisingly easy to prevent. The new goal for worldwide Good Health promotes
healthy lifestyles, preventive measures and modern, efficient healthcare for everyone.
According
to
the
UN.org
website
(https://www.un.org/sustainabledevelopment/health/):
Ensuring healthy lives and promoting the well-being at all ages is essential to
sustainable development.
Significant strides have been made in increasing life expectancy and reducing
some of the common killers associated with child and maternal mortality, but
working towards achieving the target of less than 70 maternal deaths per
100,000 live births by 2030 would require improvements in skilled delivery
care.
Achieving the target of reducing premature deaths due to incommunicable
diseases by 1/3 by the year 2030 would also require more efficient technologies
for clean fuel use during cooking and education on the risks of tobacco.
Many more efforts are needed to fully eradicate a wide range of diseases and
address many different persistent and emerging health issues. By focusing on
providing more efficient funding of health systems, improved sanitation and
hygiene, increased access to physicians and more tips on ways to reduce
ambient pollution, significant progress can be made in helping to save the lives
of millions.
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Facts and Figures (https://www.un.org/sustainabledevelopment/health/)
Child health
•
•
•

•
•

17,000 fewer children die each day than in 1990, but more than five million
children still die before their fifth birthday each year.
Since 2000, measles vaccines have averted nearly 15.6 million deaths.
Despite determined global progress, an increasing proportion of child deaths are
in Sub-Saharan Africa and Southern Asia. Four out of every five deaths of
children under age five occur in these regions.
Children born into poverty are almost twice as likely to die before the age of
five as those from wealthier families.
Children of educated mothers—even mothers with only primary schooling—
are more likely to survive than children of mothers with no education.

Maternal health
•
•
•

•
•
•

•

Maternal mortality has fallen by 37% since 2000.
In Eastern Asia, Northern Africa and Southern Asia, maternal mortality has
declined by around two-thirds.
But maternal mortality ratio – the proportion of mothers that do not survive
childbirth compared to those who do – in developing regions is still 14 times
higher than in the developed regions.
More women are receiving antenatal care. In developing regions, antenatal care
increased from 65 per cent in 1990 to 83 per cent in 2012.
Only half of women in developing regions receive the recommended amount of
health care they need.
Fewer teens are having children in most developing regions, but progress has
slowed. The large increase in contraceptive use in the 1990s was not matched
in the 2000s.
The need for family planning is slowly being met for more women, but demand
is increasing at a rapid pace.

HIV/AIDS, malaria and other diseases
•
•
•
•
•
•
•
•

•

36.9 million people globally were living with HIV in 2017.
21.7 million people were accessing antiretroviral therapy in 2017.
1.8 million people became newly infected with HIV in 2017.
940 000 people died from AIDS-related illnesses in 2017.
77.3 million people have become infected with HIV since the start of the
epidemic.
35.4 million people have died from AIDS-related illnesses since the start of the
epidemic.
Tuberculosis remains the leading cause of death among people living with HIV,
accounting for around one in three AIDS-related deaths.
Globally, adolescent girls and young women face gender-based inequalities,
exclusion, discrimination and violence, which put them at increased risk of
acquiring HIV.
HIV is the leading cause of death for women of reproductive age worldwide.
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•
•

AIDS is now the leading cause of death among adolescents (aged 10–19) in
Africa and the second most common cause of death among adolescents globally.
Over 6.2 million malaria deaths have been averted between 2000 and 2015,
primarily of children under five years of age in sub-Saharan Africa. The global
malaria incidence rate has fallen by an estimated 37 per cent and the mortality
rates by 58 per cent.

Based on the UN statistics (https://unstats.un.org/sdgs/report/2016/goal-03/):
Sustainable Development Goal 3, “Ensure healthy lives and promote well-being
for all at all ages,” seeks to ensure health and well-being for all, at every stage
of life. The aim is to improve reproductive and maternal and child health; end
the epidemics of HIV/AIDS, malaria, tuberculosis and neglected tropical
diseases; reduce non-communicable and environmental diseases; achieve
universal health coverage; and ensure universal access to safe, affordable and
effective medicines and vaccines. Towards that end, world leaders committed
to support research and development, increase health financing, and strengthen
the capacity of all countries to reduce and manage health risks.
World Health Organization’s (WHO’s) goal for the world Health Day 2019
https://www.who.int/campaigns/world-health-day/world-health-day-2019 is universal
health care Health for all – everyone, everywhere. Its number one goal is universal
health coverage.
Key to achieving it is ensuring that everyone can obtain the care they need,
when they need it, right in the heart of the community. Progress is being made
in countries in all regions of the world. But millions of people still have no
access at all to health care. Millions more are forced to choose between health
care and other daily expenses such as food, clothing and even a home. This is
why WHO is focusing on universal health coverage for this year’s World Health
Day, on 7 April.

The learning design of this module consists of three parts, each part preferably to
be taught on different days:
Part 1: Becoming aware and sensitized about the issue of health and the various factors
that become critical for its promotion or obstruction. This comes along with various
challenges but also with hopeful stories of strength and survival. Discuss personal
habits and study facts and statistics.
Part 2: Delving deeper into the issue, including universal health care, through short
films and documentaries, and employing various inquiry tools of the various subject
matters.
Part 3: Working on an action plan.

Learning objectives
Learning objectives will be emerging and refined along with the development of the
learning activities. The main learning objectives for this theme are:
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1a. Become aware and sensitized about the issue of good health and well being
and consider possible personal (re)action.
1b. Explain how a number of factors challenge good health and well being,
including smoking, diseases, including sexually transmitted diseases,
unprotected sex, maternal mortality, lack of education, and lack of vaccines and
other elements that put at stake a child’s health.
1c. Explain the issue and challenges regarding good health and well being based
on facts and statistics.
1d. Analyse how health (including disability more generally) can be an obstacle
to education and how education can also be an obstacle to health.
2a. Discuss human rights and inequalities as illustrated in short films and
documentaries relevant to good health and well being.
2b. Examine human rights and inequalities relevant to good health and well
being, justifying the call for universal health care.
3. Write a plan for action.

Suggested age range: 10–13 years old
Subjects: Geography,
Mathematics

Civics,

Languages,

Economics,

Politics,

Ethics,

Curriculum Standards: (from the health education MoEC Guide – defining the
expected learning outcomes on the heath education Curriculum)
http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
and
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
-

-

By the end of the activities students are expected to be able to:
Develop pleasant and healthy behaviors at school and in their community.
Explain how meal preparation and eating at school, on school excursions, and
in recreational areas in their community is a healthy habit.
Involve all students in enjoyable physical activities at school and in the
community.
Observe and discuss through their own living experiences how making good
use of their free time at school and in their community contributes to good
health.
Implement safety-promoting practices inside and outside of school.
Have the opportunity to develop good relationships with friends, family, adults,
older people.

Curriculum Standards: (from the EE/ESD MoEC Guide – defining the expected
learning outcomes on the EE/ESD Curriculum)
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaide
ftikou.html
By the end of the activities students are expected to be able to:
- Discuss the positive effects of nature on human mental health.
- Study the impact of the use of nuclear energy on the environment and on human
quality of life in general.
- Explain the right of access to clean water as a factor in safeguarding human
health.
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-

Analyze the role of recycling as a mitigating factor for certain materials (e.g.
batteries) in the environment and human health.
Defend one's need to live, coexist, create with other people.
Highlight the fact that unsustainable production and consumption of products
has burdened the environment and the quality of life worldwide.

10Cs to be developed:
Constructing knowledge, Critical thinking and problem solving, Communication,
Collaboration, Critical Consciousness, Critical Reflection, Co-responsibility
Sustainability Justice:
Social justice; Environmental justice
Learning pillars to be developed:
Learning to know; Learning to be; Learning to live together sustainably; Learning to
do; Learning to give/share; Learning to transform oneself and society
Resources:
The content of this lesson celebrating the World Health Day is primarily based on Open
Education Resources, mostly in digital form. A key resource also comes from the sociocultural capital of learners. Some references to the resources are cited below:
https://www.globalgoals.org/3-good-health-and-well-being
https://www.un.org/sustainabledevelopment/health/
https://www.un.org/en/sections/observances/international-days/index.html#April
https://www.who.int/campaigns/world-health-day/world-health-day-2019
https://unstats.un.org/sdgs/report/2016/goal-03/
http://archeia.moec.gov.cy/mc/2/agogi_ygeias.pdf
http://www.moec.gov.cy/analytika_programmata/programmata_spoudon.html
http://www.schools.ac.cy/klimakio/Themata/perivallontiki_ekpaidefsi/odigos_ekpaide
ftikou.html
World Health Organization
WHO – Reducing Child Mortality
UN Children’s Fund
UN Development Programme
UNAIDS
Roll Back Malaria
UN Population Fund
UN Women
UN Water
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Stop Tuberculosis Partnership
UNFPA HIV & AIDS
UNFPA Sexual & reproductive health
UNFPA Obstetric fistula
UNFPA Midwifery
UNFPA Maternal health
Activities Part 1: Awareness – Understanding health, its promotion or obstruction,
and health issues (DAY 1, 2, 3 & 4)
Activities in Part 1 shall help learners recognize and define good health and well being,
as well as various factors that challenge them.
The overriding learning objectives for this activity are:
- Become aware and sensitized about the issue of good health and well being and
consider possible personal (re)action.
- Explain how a number of factors challenge good health and well being,
including smoking, diseases, including sexually transmitted diseases,
unprotected sex, maternal mortality, lack of education, and lack of vaccines and
other elements that put at stake a child’s health.
- Explain the issue and challenges regarding good health and well being based on
facts and statistics.
- Analyse how health (including disability more generally) can be an obstacle to
education and how education can also be an obstacle to health.
1. Focus – SELF and FAMILY:
We pose to the students the following questions and give them time to respond:
(a) What do you think “good health and well being” means?
(b) How do you practice “good health and well being” yourself? What are some of
the things you do in order to be in good health or the things you do that may be
putting your health at stake?
(c) How do you practice “good health and well being” at home and with your
family?
(d) How do you practice “good health and well being” at school? What do you learn
about it? What do you do in order to learn abut health and habits that lead to a
healthy way of life?
2. Focus – MY COMMUNITY / COUNTRY:
We pose to the students the following questions and give them time to respond:
What do you know about health system in your country? Who benefits the most out of
it? Are certain populations impossible to have health care the way the system works?
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After giving them time to respond then give some information (make sure you obtain
valid and up to date info about it).
For example in Cyprus we have recently switched to GESY. What does this mean?
Why is this system considered to be better? What purpose does it fit or goal does it
accomplish?
3. Focus – WORLD:
Give students the following icons, which are the 13 targets under the third SDG “good
health and well-being”. Ask them to briefly talk about them / interpret them focusing
on what they think they are and why the think they are targeted. Then have them read
about each of them here https://www.globalgoals.org/3-good-health-and-well-being
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4. Study – Pair – Share
Students pick one website to study. They study issues relevant to health as presented at
the websites below. Then they discuss in groups of two about the information they
obtained from the website they picked (they must have picked the same website). Then
they share with the whole group what has impressed them / liked or did not like / they
have found valuable etc.:
World Health Organization
WHO – Reducing Child Mortality
UN Children’s Fund
UN Development Programme
UNAIDS
Roll Back Malaria
UN Population Fund
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UN Women
UN Water
Stop Tuberculosis Partnership
UNFPA HIV & AIDS
UNFPA Sexual & reproductive health
UNFPA Obstetric fistula
UNFPA Midwifery
UNFPA Maternal health
5. Give the students the following handouts and have them study them: 1.
“ENGLISH_Why_it_Matters_Goal_3_Health” and 2. “E_Infographic_03”. Discuss
with the class the main ideas.
6. Read the news items here https://www.un.org/sustainabledevelopment/health/ and
have students report on what they read. Maybe also listen to the relevant radio news
and play the relevant section.
7. Study and present the facts
Students are organized in 4 groups to study and present the facts presented below, taken
from this link https://unstats.un.org/sdgs/report/2016/goal-03/:
Study Group 1 Theme: Maternal, newborn and child mortality rates have declined
sharply since 1990, but are still unacceptably high
Between 1990 and 2015, the global maternal mortality ratio declined by 44 per cent to
an estimated 216 deaths per 100,000 live births, falling short of the MDGs and far from
the target of 70 maternal deaths per 100,000 live births established in the 2030 Agenda.
Almost all maternal deaths occur in low-resource settings and can be prevented,
including by expanding access to appropriate sexual and reproductive health services.
Globally in 2015, approximately three in four women of reproductive age (15 to 49
years) who were married or in a union satisfied their need for family planning by using
modern contraceptive methods. Only three in four births took place with the assistance
of a skilled birth attendant.
The global under-5 mortality rate declined by more than half to 43 per 1,000 live births
from 1990 to 2015. This was short of the two-thirds reduction envisaged in the MDGs.
In 2015, an estimated 5.9 million children under age 5 died; most of these deaths were
preventable. Over this period, progress in child survival among children aged 1 to 59
months outpaced advances in reducing neonatal mortality; as a result, a growing share
of all under-5 deaths occurs in the first month of life (45 per cent in 2015).
See 2 Histograms and Tables here https://unstats.un.org/sdgs/report/2016/goal-03/

Study Group 2 Theme: The incidence of major communicable diseases is declining,
although hundreds of millions of people are still newly infected each year
The incidence of HIV, malaria and tuberculosis declined globally between 2000 and
2015, indicating that MDG 6 was achieved. Ending these epidemics, however, will
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require reinvigorated efforts. In 2015, the number of new HIV infections globally was
0.3 per 1,000 uninfected people, and an estimated 2.1 million people became newly
infected that year. The incidence of HIV was highest in sub-Saharan Africa, with 1.5
new cases per 1,000 uninfected people. In 2014, 9.6 million new cases of tuberculosis
(133 per 100,000 people) were reported worldwide, with 58 per cent of them in SouthEastern Asia and the Western Pacific. Almost half of the world’s population is at risk
of malaria and, in 2015, the incidence rate was 91 new cases per 1,000 people at risk –
an estimated 214 million cases. Sub-Saharan Africa accounted for 89 per cent of all
malaria cases worldwide, with an incidence rate of 235 per 1,000 people at risk.
See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/

Study Group 3 Theme: Among people under age 70, cardiovascular diseases and
cancer account for almost two-thirds of deaths from non-communicable diseases
In 2012, non-communicable diseases (NCDs) were responsible for around 38 million
deaths per year, accounting for 68 per cent of all deaths worldwide. Among deaths in
the population under age 70, commonly referred to as premature deaths, NCDs
accounted for 52 per cent of all deaths. Over three quarters of premature deaths from
NCDs were caused by cardiovascular diseases, cancer, diabetes and chronic respiratory
disease. Globally, premature mortality from these four main NCDs declined by 15 per
cent between 2000 and 2012.
See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/

Study Group 4 Theme: Road traffic deaths have slowly declined since 2000 in highincome countries, while increasing significantly in low- and middle-income countries
Around 1.25 million people died from road traffic accidents in 2013, an average of
3,400 each day. In addition, tens of millions of people are injured or disabled each year
from traffic accidents, with children, pedestrians, cyclists and older people among the
most vulnerable. Halving the number of global deaths and injuries from road traffic
accidents by 2020 is an ambitious goal given the dramatic increase in the number of
vehicles, which nearly doubled between 2000 and 2013.
See Histogram and Table here https://unstats.un.org/sdgs/report/2016/goal-03/

8. EDUCATION AND HEALTH (DAY 4):
Main Question: How (bad) health (or what we perceive to be bad health i.e. including
disability more generally) can be an obstacle to (opportunities for equal) education and
how (lack of) education can also be an obstacle to (access good) health?
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Students read the three experts [from the book Ayers, W., Quinn, T., & Stovall, D.
(Eds.). (2009). Handbook of social justice in education. NY, New York: Routledge.]
alone, in three groups, one excerpt for each group. Discuss: what do these excerpts say?
What are the issues they raise? Explain.
1. About the need for all students to receive developmentally appropriate
comprehensive school health education including HIV/AIDS prevention
education and sexuality education
Blanchett, W. J. (2009). HIV/AIDS prevention and sexuality education for all
students: Critical issues in teaching for social justice. In W. Ayers, T. Quinn, &
D. Stovall, (Eds.), Handbook of social justice in education (pp. 345-357). NY,
New York: Routledge.
2. About how special education once offered hope to so many families whose
disabled children remained at home or languished in institutions (since until
1975 the public schools in the US where not required or expected to educate
them), yet now it is implicated in resegregating schools, watering down
curriculum, and stigmatizing difference.
Gabel & Connor (2009). Theorizing disability: Implications and applications
for social justice in education. In W. Ayers, T. Quinn, & D. Stovall, (Eds.),
Handbook of social justice in education (pp. 377-399). NY, New York:
Routledge.
3. About how special education specifically, and the category of disability more
generally (historically having situated itself within either a humanistic discourse
of care and support or within an advocacy-based orientation of civil and
educational rights, thus, it can be thought of as having social justice aims), has
served to justify the exclusion of certain groups of students in schools. It is,
however, time to “turn the gaze inward and actively work to eliminate
oppressive educational practices and structures to which we participate” (Ferri,
2009, p. 417; Bratlinger, 2004). That is, “what is needed in the filed of special
education is not merely more research, more presentations, or more
publications, but regular and thoughtful analyses of our works” (Blatt, 1984, p.
ix). Ferri (2009) would add “critical” analyses (p. 417), too, besides regular and
thoughtful analyses. These then are calls for self-reflexivity and critique that
requires us to cast a critical eye on both the history and current practices of
special education. These critiques highlight how special education ultimately
functions not so much as a service to students with special needs, but also as a
tool to shore up the exclusivity of general education. Therefore, “what on the
surface seems to support educational rights and access, paradoxically upholds
social injustice and exclusion” (Ferri, 2009, p. 417).
Ferri, (2009). Doing a (dis)service: Reimagining special education from a
disability studies perspective. In W. Ayers, T. Quinn, & D. Stovall, (Eds.),
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Handbook of social justice in education (pp. 417-430). NY, New York:
Routledge.

Highlight and Wrap up the three big issues:
1. What do we learn at schools that address health and how we need to be
protected?
2. Equal treatment and opportunities in education for the children who are treated
for an extended time, and thus spend much of their time in hospitals due to
chronic health issues; and for the children who have some kind of special need
specifically, and disability more generally, and whom we exclude from
educational opportunities by marginalizing them in special schools with a lowexpectations / watering down curricula into what we may be qualified to call a
segregated curricula and educational system.
3. Illiterate parents who do not have the means to provide health education and a
healthy way of life to their children due to lack of access to (often expensive
and luxurious) healthy products, literature that discusses about healthy living,
etc.

In response to the second issue above, the teacher presents examples of how children
who are treated for an extended time, and thus spend much of their time in hospitals
due to chronic health issues may have opportunities to attend schools. i.e. see the
examples of Spain and Cyprus:
https://www.ant1.com.cy/news/cyprus/article/344353/idruetai-sholeio-edos-toumakareiou-nosokomeiou-programma-ekpaideusis-gia-paidia-me-sovares-astheneies/
(July 19, 2019)
https://omegalive.com.cy/ta-paidia-sto-sxoleio-toy-makarioy-nosokomeioydiaskedasan-me-podosfairistes.html (April 21, 2016)
https://www.infokids.com.cy/nosokomeio-arxiepiskopos-makarios-i/
2019)

(March

12,

9. FINAL REFLECTION:
(a) Make a list of the things that contribute to good health and well being and of
those contributing to bad health.
(b) Write a brief description about each of these on your list.
(c) Say what has been done thus far to boost (good) or reduce (bad) them.
(d) Respond to the initial question: How (bad) health (or what we perceive to be
bad health i.e. including disability more generally) can be an obstacle to
(opportunities for equal) education and how (lack of) education can also be an
obstacle to (access good) health?
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Activities Part 2: Universal health care & Campaigns (DAY 5 & 6)
The Activities in Part 2 shall help learners examine deeper the issue of health and
various injustices and inequalities relevant to it, which hinder the promotion of good
health and well being of all, and which therefore justify the call for universal health
care, that is, Health for all – everyone, everywhere (WHO’s main campaign for World
Health Day 2019), through means including short films and documentaries, and
employing inquiry tools from the various subject matters.
The overriding learning objectives for this activity are:
- Discuss human rights and inequalities as illustrated in material and sources
such as short films and documentaries relevant to good health and well
being.
-

Examine human rights and inequalities relevant to good health and well
being, justifying the call for universal health care.

1. Study – Take Notes – Discuss:
Students study (a) the leaflet “World Health Day 2019 Campaign Essentials” of WHO
https://www.who.int/docs/default-source/documents/campaign-essentialswhd19.pdf?sfvrsn=bda11f0f_2
Then study (b) the fact sheet and videos about Universal Health Coverage (UHC)
https://www.who.int/news-room/fact-sheets/detail/universal-health-coverage-(uhc)
And finally study (c) the fact sheet about Primary Health
https://www.who.int/news-room/fact-sheets/detail/primary-health-care

Care

Take notes while studying this info and then put your notes into a diagram to present
and talk about the info you obtained in a way that makes sense.

2. Watch and create a table with information based on short videos:
Students watch the following two videos, one each group:
Group
1:
“Addressing
equality
through
health”
https://www.youtube.com/watch?time_continue=41&v=Pkfs44l7-CA (10:51’)
Group 2: “The need to achieve Sustainable Development Goals in Papua New Guinea”
https://www.youtube.com/watch?v=FyMuMe_Lxpk (7:15’)
Then they all watch “How we treat our waste affects our health, environment and even
our economies” https://www.un.org/sustainabledevelopment/blog/2017/02/mottainai/
(2:50’) and discuss.
Create a matrix table to present the information in these sources. Have as categories in
one axis Health, Sustainable Development, and Environment and in the other axis your
own criteria of discussion as they commonly derive from the three sources.
3. Examine each of the Goals and Key Messages from WHO campaign for World
Health Day 2019 in leaflet “World Health Day 2019 Campaign Essentials”
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(https://www.who.int/docs/default-source/documents/campaign-essentialswhd19.pdf?sfvrsn=bda11f0f_2)
GOALS:
- To improve understanding of universal health coverage and the importance of
primary health care as its foundation.
- To spur action from individuals, policy-makers and health-care workers to make
universal health care a reality for everyone
KEY MESSAGES:
- Health is a human right; it’s time for health for all.
- Quality, accessible primary health care is the foundation for universal health
coverage.
- At its heart, primary health care is about caring for people and helping them
improve their health or maintain their well being, rather than just treating a
single disease or condition.
- Health workers have a crucial role to play educating patients on how to take
care of their health, coordinating care and advocating for their patients’ needs
to health facility managers and policy-makers.
- To make health for all a reality, we need: individuals and communities who
have access to high quality health services so that they take care of their own
health and the health of their families; skilled health workers providing quality,
people-centred care; and policy-makers committed to investing in primary
health care.
Each student examines in depth each of the above and write a short essay that tackles
the issue explaining the importance of the goal and the message. Discuss with evidence
from the literature.
3. Role play:
Watch the video “Universal health coverage: everyone, everywhere” WHO’s health
petition
Health
for
all
https://www.youtube.com/watch?time_continue=57&v=azbaxrg75A4 (2:32 min)
The Road to Universal Health Coverage: A Documentary on Health Financing
https://www.youtube.com/watch?v=24o8rg8dIeQ (8:49 min)

4. Read – Think - Share
Read the following and consider and share how innovation improves or saves lives. In
different groups, each group receives a different source and then rotate:
https://www.ipaustralia.gov.au/about-us/news-and-community/blog/how-innovationimproves-lives-10-australian-health-and-wellbeing
https://www.google.com/search?q=how+mobile+incubators+save+lifes&oq=how+mo
bile+incubators+save+lifes&aqs=chrome..69i57.9435j0j7&sourceid=chrome&ie=UT
F-8
https://www.devpolicy.org/the-best-story-in-development-child-mortality-innovationand-lessons-for-tb20120528/
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https://www.google.com/search?q=stories+about+prevention+of+child+mortality&oq
=stories+about+prevention+of+child+mortality&aqs=chrome..69i57j33.23469j0j7&s
ourceid=chrome&ie=UTF-8
Think: what else could it be done?

5. REFLECTION:
Having in mind what you have watched…
Discuss your healthy habits at home or the non-so healthy habits…they may include
quality of food, air (i.e. smoke free), family members relationships, etc. What you don’t
like and want to change it? How can you change your habits? How can you influence
your family and community? Take action. Publish a local newspaper. Write about it
etc.

Activities Part 3: Develop an action plan (DAY 7)
The Activities in Part 3 shall help learners think about and develop a plan for action
beginning from raising awareness to changing personal habits and others’ mindsets, i.e.
in our family, neighbourhood or community.
The overriding learning objectives for this activity are:
- Locate an issue or area that has to do with smoking, diseases, including
sexually transmitted diseases, unprotected sex, maternal mortality, lack of
education, and lack of vaccines and other elements that put at stake a child’s
health, that is, a dimension of health and lack of well being, and address it.
-

Develop an action plan to tackle the particular issue addressed above.
Act (implement your) as per the action plan.

Read the “Goal 3 in action” and “Get involved” part here
https://www.globalgoals.org/3-good-health-and-well-being in order to get some
inspiration and ideas.
Step 1:
Locate an issue or area that has to do with lack of health and well being.
•
•
•

What is the problem?
Who does it affect? Is it in your family only, in your community, country,
worldwide?
How can it be tackled and is it worth the effort?

Step 2:
Develop an action plan to tackle the particular issue addressed above.
• What is your mission, goal and scope?
• Who will be included / excluded and why?
• What it will take / what kind of effort to eliminate / tackle?
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•
•
•
•

Who can help? How will you find sources and money?
How can you make it known to the public and stakeholders?
Include reflection on the above activity and implementation, in-action (while
doing it) and on-action (after its completion).
Include a section about how this can become sustainable (i.e. the effect to last
after its completion).

Step 3:
Act (implement your) as per the action plan.
Assess the plan and the implementation.
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SDG15 LIFE ON LAND – INTERDISCIPLINARY
INTEGRATION IN UNIVERSITY EDUCATION
MODULE 1 - THE CONCEPT OF BIODIVERSITY
Dr. Chrysanthi Kadji
Assoc. Prof. Education for Sustainable Development
Department of Education
Frederick University
pre.kch@frederick.a.cy

Where is Cyprus?

The meaning of biodiversity…

DISCUSSION BRAKE
• What is biodiversity for you? What do you feel about your country’s
or your area’s biodiversity?

What is biodiversity
• Biodiversity is the variety and variability of life on Earth. Biodiversity is
typically a measure of variation at the genetic, species, and ecosystem
level.

Why is biodiversity important?
• https://www.youtube.com/watch?v=GK_vRtHJZu4

Levels of biodiversity: Species diversity

Levels of biodiversity: Genetic Diversity
• Genetic diversity refers to the diversity amongst same species population.
[pictures of apples: granny smith, red delicious, golden delicious, pink lady,
gala etc. / Pictures of people: Morgan Freeman, Tom Hanks, George Clooney,
Angelina Jolie, Will Smith, Oprah Winfrey, Emma Stone and Emma Watson…]

Levels of biodiversity: Genetic Diversity
• Genetic diversity refers to the diversity amongst same species population.
[pictures of apples: granny smith, red delicious, golden delicious, pink lady,
gala etc. / Pictures of people: Morgan Freeman, Tom Hanks, George Clooney,
Angelina Jolie, Will Smith, Oprah Winfrey, Emma Stone and Emma Watson…]

Levels of biodiversity
• Ecosystems diversity, is about the variety of different ecosystems on
the planet in both terrestrial and aquatic ecosystems

• https://www.youtube.com/watch?v=b6Ua_zWDH6U

…In fact
we know
exactly what to do…
Complete Sir David Attenborough’s closing
phrase. What is it, to your opinion, that we
have to do? (live interaction)

Thanks for participating and sharing your ideas!

Chrysanthi Kadji
pre.kch@frederick.ac.cy

SDG15 LIFE ON LAND – INTERDISCIPLINARY
INTEGRATION IN UNIVERSITY EDUCATION
MODULE 2 - BIODIVERSITY EDUCATION
Dr Chrysanthi Kadji – Beltran
Department of Educational Sciences
Frederick University, Cyprus
pre.kch@frederick.ac.cy

What is Education
for Sustainable
Development?

2

Education for Sustainable Development
•Knowledge
•Sensitization – Awareness
•Attitudes
•Skills
•Participation and Action

3

ESD Dimensions
CONTENT
• This is integrated in the programmes of study
and it includes key issues such as climate
change, biodiversity depletion, sustainable
production and consumption, poverty etc.

LEARNING OUTCOMES

EDUCATIONAL METHODOLOGIES AND
LEARNING ENVIRONMENTS

SOCIAL CHANGE

• Interactive
student-centered
explorative,
action oriented, transformative learning, critical
- reflective learning environments, (real or
realistic) for promoting action for SD.

level to personally change and contribute to
the broader social change in the direction of
Sustainability.
▪ Transition towards green economies

• Formal – Informal – Non formal education
settings

▪ Promote learning and the development of

fundamental skills and competences, such
critical and systemic thinking, collaborative
decision making, responsibility for the present
and the future.
▪ Empower learners of any age and educational

4

What is Education for
Biodiversity?

5

Dimensions of Biodiversity Education:
Work in groups to fill in the following boxes:
CONTENT:

LEARNING OUTCOMES:

EDUCATIONAL APPROACHES AND
LEARNING ENVIRONMENTS:

SOCIAL CHANGE:
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Biodiversity Education overall goal
Biodiversity Education seeks to inform and raise
people’s awareness about the importance of
biodiversity and invites them to reflect upon and
consider their own role in its protection or
destruction.

Learning goals for biodiversity
Discuss in your group and define learning goals for biodiversity
education concerning 5 levels:

- Cognitive level
- Skills and Competences
- Awareness raising and sensitization
- Attitudes development
- Action

Difficulties in Biodiversity Education
Having in mind the content of the
concept of biodiversity and the aims
and goals of biodiversity education
which factors do you think constitute
obstacles to delivering biodiversity
education at different levels of
education?

Indicators of good practice
Consider, what characteristics should a
Good Biodiversity Education Programme /
or intervention have?
McLeish E (1996).
Biodiversity. Educating for Life.
CEE (Council for Environmental Education, UK)

Indicators of good practice
Have clear objectives
• Operational objectives
• Behavioral objectives

Indicators of good practice
Getting the processes right
• identify and then research your audience thoroughly. Identify its needs and
be prepared to change your ideas in the light of yout research
• target your programme(s) specifically and appropriately for your intended
audience
• be very clear about the planning and implementation process (timescales,
resources, responsibilities, etc). Ensure that others involved in the programme
are also clear
• consider how and when you will evaluate the process to ensure that your
programme is meeting its operational objectives and working effectively.

Indicators of good practice
Offering relevant experiences
•
•
•
•
•

Think locally
Empowering citizens on a local level
Give Clear messages
Improve local communication
DIY Biodiversity

Indicators of good practice
Getting the style right!
•
•
•
•

The WOW!!! Factor.
Hands on experiences
Make it fun
Keep it simple

Indicators of good practice
Building in progression
• Conceptual journey
• Skill building

Indicators of good practice
Practicing what you preach
• Are our actions and our messages consistent?

Indicators of good practice
•Offering access
• E.g. a wooden path or a bridge can allow us to observe up
close a lake or a meadow and give access to people with
mobility issues

Indicators of good practice

Looking for support
• Ask the specialists for support.

Indicators of good practice

Evaluating outcomes

• Follow up questionnaires with close ended questions when completing an
activity or a session…
• Administration of a questionnaire after some time, to see the duration of
the impact of the activity and remove the immediate reaction of the
educational intervention.
• Observation during intervention
• Communication box
• Increasing or decreasing numbers of visitors
• Focus groups and advisory pannels

Making a difference
- The active citizens
- The responsible consumer
- The concerned individual

A call to action
Issues involving biodiversity may be contentious, not always
verifiable, and certainly emotive.
We have to be critical of our own ideas and methods
We have, above all else, to be good educators. Unless our
education programmes are soundly based, clearly articulated
and free from partiality, they will not be taken seriously and
will be rightly criticized and, of course, they’re unlikely to
work.

Presentation references:
McLeish E. (Ed) (1997) Educating for Life. Guidelines for Biodiversity
Education, CEE – Council for Environmental Education, UK
Navarro-Perez M. and Tidball K. (2012) Challenges of Biodiversity

Education. International Electronic Journal of Environmental Education.
2(1) 13-30.

Thanks for participating and sharing your ideas!

Chrysanthi Kadji
pre.kch@frederick.ac.cy

SDG15 LIFE ON LAND – INTERDISCIPLINARY
INTEGRATION IN UNIVERSITY EDUCATION
MODULE 3 – ADDRESSING BIODIVERSITY ISSUES THROUGH LOCAL ENGAGEMENT
Dr Chrysanthi Kadji – Beltran
Department of Educational Sciences
Frederick University, Cyprus
pre.kch@frederick.ac.cy

LOCAL BIODIVERSITY ACTION
PLANS
what are they?

2

- Biodiversity and environmental quality
should be everyone’s concern.
- Promotion of effective local actions
- Monitoring of ongoing conservation actions

LBAPs are about wildlife. As plants and animals are affected by the
decisions people make, the goal of LBAPs is to engage individuals and
create interest in the natural environment and wildlife in the area in
which they live.
LBAPs encourage individuals to collaborate and implement local ongoing action
plans for biodiversity. Practical goals aim for:
•- biodiversity protection
•- biodiversity improvement
•- promoting biodiversity at the local level

WHAT ARE THE LBAPs AIMING TO ACHIEVE?
• implementation at the local level, of the national objectives concerning the species and
habitats
• strengthening of local collaborations and ensuring the continuity of the existing programs
for the conservation of biodiversity
• raising public awareness about the need to maintain biodiversity and responsibility of
each individual
• determining the resources of biodiversity and the priorities of the region.
• identifying targets for important local species and habitats, rare and common.
• developing mechanisms for the conservation and utilization of biodiversity at the local
level.
• monitoring progress on biodiversity conservation.

LOCAL ACTION MAY INCLUDE:
•Space management
•Local survey
•Identification of local factors and development of appropriate local actions of wide application
•Local character design
•Education and awakening
•Guidance and cooperation with landowners and managers (through responsible authorities) for ecological
and agronomic changes that could contribute to the protection of priority species. Encouraging landowners
and managers to assess local biodiversity (understanding value and commitment to LBAPs)
•Consumer education
•Collection of local data and information at the national level
•Local monitoring and reporting at the national level (LBAPs progress)
http://www.biodiversityscotland.gov.uk/
http://www.biodiversityscotland.gov.uk/area/lbaps/projects/
http://jncc.defra.gov.uk/default.aspx?page=5155

LBAP framework
and the
integration of
education and
awareness
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COLLABORATION AND COMMUNICATION
• Setting Action Plan general objectives together
• Active involvement of individuals at all stages of the process.
• Effective LBAPs are genuine partnerships.

AUDIT:
Involving communities
Carrying out your species and habitat audit is an opportunity to engage and educate local
people about particular species or habitats and about the LBAP process and purpose. lt is
also a way to learn from the community and will provide useful data to inform action.
Audit Current Activity

Organisations in your area will already be doing effective work in raising awareness about
biodiversity that can help you achieve your targets. Larger businesses or sectors may have
their I own BAPs; field studies centres may have existing programmes of biodiversity
education; publicity departments in local authorities and businesses will have marketing
experience. Find out what is happening and coordinate and build on this.

Set Priorities. Identify and involve target groups
- Who does it concern?
- Who needs to be involved and when?
- What messages need to be sent?
- In which way should the messages be sent?

SET TARGETS:

- Plan of action for education to support conservation action
- Prioritise important issues
- Choose SMART targets

SMART TARGETS
Specific
Measurable
Achievable

Relevant
Time limited

ACTION: Examples from UK
Local Biodiversity Action Plans (Business and biodiversity organisation)
http://www.businessandbiodiversity.org/uk_localplans.html
Biodiversity. The UK Action Plan
http://www.hwa.uk.com/site/wp-content/uploads/2018/11/POL_1-UK-BiodiversityAction-Plan-1992.pdf
The Bristol Biodiversity Action Plan
https://www.bristol.gov.uk/policies-plans-strategies/the-bristol-biodiversity-action-plan

MONITORING AND EVALUATION
-Monitoring progress in achieving conservation goals
-Monitoring progress in achieving educational goals
-Quantitative progress (eg increase of no. of citizens involved)
-Individual progress (eg increasing knowledge of the citizens involved)
-Awareness raising at the individual and collective level

INDICATORS OF GOOD PRACTICE
-Integration of education elements

-Diagnosis of current conditions and development of LBAPs accordingly
-Targeted groups and exploring their needs and interests
-Activation, public engagement, through appropriate messages and approaches
-Promoting action with observable results

-Feedback and recognition of success

WHY SHOULD EDUCATION AND
AWARENESS RAISING CONSTIUTE
PART OF A LBAP?

WHY SHOULD EDUCATION AND AWARENESS
RAISING CONSTIUTE PART OF A LBAP?
- Success depends on the collaborative and coordinated action (citizens, local councils,
businesses, landowners and managers, and the media)
- LBAP teams need to convince local actors of the value of biodiversity and the importance
of protecting it.
- The awakening of public opinion about biodiversity raises interest and leads to informed
and effective action.

CBD Strategy and Action Plan
– South Africa 2015-2025
http://extwprlegs1.fao.org/docs/pdf/saf
163700.pdf

Problem-Based Learning
Methodology Applied to the
Integration of 17 SDGs in PUAT

Vassilios Makrakis* & Nelly Kostoulas**
*Professor ICT in ESD
UNESCO Chair ICT in ESD
**Professor
Dept. of Education, University of Crete, Greece
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What is Problem-Based
Learning?
◼

◼

An instructional method which focuses
on the investigation and resolution of
“real world” problems as a context for
students to learn critical thinking and
problem solving skills
“Students work individually and/or in
groups to solve challenging problems
that are authentic, curriculum-based,
and often interdisciplinary”

2

Benefits of PBL
◼

◼

◼

Makes learning relevant to the real
world
Moves learning from a passive activity
to an active activity -learning becomes
the act of discovery
Makes learning personal-students are
more engaged, interested, and
energetic learners as they make a
personal.

3

Cont…
◼

◼

◼

◼

Promotes an interdisciplinary approach
to learning
Promotes collaborative and
transformative learning
Requires advanced cognitive skills,
higher order thinking & investigative
skills
Requires the 10Cs and the 6 pillars of
21st learning

4

21st Century Learning Pillars

5

6

From 4Cs to 10Cs

7

The other 6 Cs

◼
◼
◼

Connectivity
Critical consciousness
Critical reflection

8

The rest 3 Cs

◼
◼
◼

Constructing
Cross/intercultural
Co-responsibility

9

PBL and the 10Cs enabled by ICTs

10

11

12

13

A NEW MODEL OF PROBLEM-BASED
LEARNING (Makrakis & KostoulasMakrakis, 2012;2016;2017)
◼

◼

◼

Emphasis on the problem-solver and
his/her potential to make a positive
difference (transformational change).
Integrates the 4 pillars of SD; the 6
goals of 21st Century; the 10Cs
Driven by an emancipatory human
interest based on critical reflection,
critical consciousness and praxis.
14

Setting up a PBL lesson:The
roles of instructor and student
Instructors’ role
◼ Facilitator
◼ Coach
◼ Motivator
◼ Co-learner

Students’ role
◼ Active
◼ Civic engaged
◼ Critical
◼ Investigator

15
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Scaffolding
◼

Scaffolding is generally regarded as
support for learners while they are
engaged in activities just beyond their
own capabilities. As learners become
more autonomous, scaffolding is
gradually withdrawing. Scaffolds may
take many forms to guide students
through the PBL task.
17

Soft and Hard Scaffolds
◼

Examples of hard scaffolds include
expert modelling, question prompts,
computer-based tools, concept mapping
etc. In contrast, soft scaffolds include
human beings, such as teachers,
students or adults, who can provide
dynamic and situational support.
18

Reflecting and Assessing PBL
Processes
◼

Reflecting and assessing activities in
authentic and ill-structured problem solving
are important constituents of the PBL
process. Giving students the opportunity to
reflect on their own learning is a key element
in PBL. Student reflections should be more
than just commentary on what the students
have done–they should used by students to
highlight what they have learned, explain
important decisions they have made, and
articulate plans for incorporating feedback 19

Raising a problem
◼
◼

◼
◼

◼
◼

Is developmentally appropriate
Is grounded in student experience
Is curriculum based
Accommodates various learning and
teaching strategies
Is ill-structured
Does not result in one correct solution
20

21
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Linking Claims to Evidence
◼

Claims have to be linked to supportive
evidence, which is consisted mostly of
objectified measured facts. In this process,
learners decide about what data and
information is needed to support, modify or
even reject their initial claims. The, amount of
evidence needed depends on the claim.
Usually, there are two types of evidence
based on the source: (1) primary source
evidence and (2) secondary source evidence.
23

Arguing on Evidence-Based
Problem Solutions
◼

It is not enough to link claims with facts, it is also
essential to develop sound and persuasive
argumentation on the claims grounded on evidence
and supportive facts or conjectures. This is, in fact,
the PBL process that synthesizes all the previous
ones. In particular, it encourages learners to further
explore and integrate knowledge and artifacts
gathered through the previous PBL processes.
Evidence-based arguments are discussions that
present and provide support for claims with evidence
and premises.
24

Key elements to persuasive argumentation:
claims, evidence and warrants.

◼

◼

A warrant is the logical connection between a claim
and a supporting fact.
So, a warrant is needed that will provide an
underlying assumption which clarifies the evidence
that supports the claim. For example, based on our
web review we found that about 8.6 million people in
the U.S. have at least one serious illness caused by
smoking, which that for every person who dies of a
smoking-related disease, there are 20 more people
who suffer from at least one serious illness
associated with smoking.
25

◼

Taking the issue of smoking ban, one can argue that
as smoking is associated with significant health
problems, documented, it has to be banned from
public spaces. However, another could argue that
“although smoking is associated with health
problems, other measures than smoking ban should
be applied”. This counterclaim could be justified by
reasons such as a general smoking ban restricts
smokers’ freedom and individual rights. Thus, instead
of smoking ban from all public spaces, alternative
policies such as smoking and non-smoking places
should be established in public areas.
26

◼

Effective and persuasive argumentation
emphasizes logic and reason, which provide a
rational link between the evidence and the
claim. However, there is often a place for
emotion as well. Emotional appeals can use
subjective or inter-subjective sources such as
interviews and individual stories that could
illuminate objectified evidence or provide a
more legitimate picture of reality.
27

◼

Emotional appeals can use subjective or intersubjective sources such as interviews and individual
stories that could illuminate objectified evidence or
provide a more legitimate picture of reality. For
example, presenting a video-clip that shows an
individual story of a heavy smokerwho died from lung
cancer because of smoking may lead to a more
persuasive argument than simply showing the
percentage of deaths caused by smoking each year.
Such examples could not only enrich persuasive
argumentation, but possibly empower people towards
direct action.
28

Acting on Proposing Solutions
◼

One of the key attributes of PBL, that has
been misunderstood or ignored, is action
competence. This brings to the issue of
turning problem solver’s acquired and
constructed knowledge, meaning,
understandings and concerns into responsible
action. There is, thus, need to merge
knowledge with action and construct ways of
thinking and acting that have an
emancipatory knowledge interest.
29

◼

Finding solutions to reduce smoking is a very
important process. However, one can propose
that any smoking restricting regulation has to
balance reducing risks with reducing potential
benefits. Learning to transform oneself is a
critical process that needs to be integrated
into any learning process if we envision a
change as a direct outcome of our
instructional-learning intervention.
30

Service Learning & CommunityBased Learning Webinar for
Integrating SDGs in Multiple
Academic Disciplines
Nelly Kostoulas
Professor
University of Crete

Objectives
• In this webinar, that is to be used in the context of the blended
learning/training environment you will learn practical, easy-toimplement strategies for teaching the often-complicated issues
surrounding teaching and learning for integrating SDGs:
• Develop the 10 transversal skills
• Collaborate with peers
• Learn about and value of SL and CBL
• Recognize students responsibilities as agents of change
• Develop sustainability justice
• Transfer the believe they can change the world

RATIONALE
• An awareness of how service-learning (SL) or community-based learning (CBL)
could be utilised in South Africa through the PUAT project as a response to
university-community engagement that has been suggested as a critical input from
our stakeholders is of paramount importance.
• Enacting higher education for implementing SL or CBL approaches as a natural part
of their degree deliveries is a part of our strategy, across all academic disciplines.
•
•

This Webinar will identify for participants, the elements of SL and CBL which make it different
to other teaching and learning approaches, or create an environment for students to be
actively engaged in the community.
Beyond the methodologies presented, it will look at some of the abundant research on
curriculum-based and service learning globally and open up the world of resources available
for those wishing to enact SL and CBL opportunities for their students as an approach to
integrate SDGs in multiple disciplines.

Using Free Service Learning Resources to Deepen
Student Understanding and Create Leaders

• https://media.edweb.net/edWebinar/?view
=20161117edweb38

Community-Based Learning
(CBL)
• Community Based-Learning refers to any
pedagogical tool in which the community
becomes a partner in the learning process.
While all CBL initiatives are experiential,
and in that way active learning, not all
active learning techniques are experiential
in nature.

What is service learning

Service-Learning is a teaching and learning strategy that
integrates meaningful community service with instruction
and reflection to enrich the learning experience, teach
civic responsibility, and strengthen communities.

Service Learning is Different From:
 Volunteerism

◦ Primary emphasis is on work being provided. Generally not
linked to intentional formal or information learning/reflection

 Community Service

◦ Primary emphasis in on the service being provided, some
intentional opportunities for reflection maybe incorporated,
often not

 Internships

◦ Engagement is primarily for the purpose of gaining hands-on
experiences to enhance learning of a particular filed of study.
Often not linked to academic learning.

 Field Education/Work

◦ Engagement if the work of a community organization related
to their academic field of study. Not fully integrated into their
current coursework, limited opportunities for reflection.

Why Do Service Learning?
 Because it…

◦ Promotes numerous academic skills:






Problem Analysis
Critical Thinking
Logical Reasoning
Detailed Observation
Issue Identification

◦ Enhances
 Student Motivation to Learn
 Student Retention

◦ Improves Student Learning Outcomes
◦ Encourages
◦ Sustainability
◦ Civic Engagement

Examples of Service-Learning
• In a course on creating business plans, students
could design actual business plans for a nonprofit start-up.
• In a course on data management, students
could help a community partner with data
management needs.
• In a course on community health, students could
come up with ideas to advocate healthy eating
habits for adolescents and find ways to
implement them.

What are Some Components of
Service-Learning?
➢ Most students work for not-for-profit partner (must be
faculty approved)
➢ The service-learning project should clearly integrate the
topics being covered in the class curriculum
➢ The project students complete should benefit the
community and the student
➢ The project needs clearly identified learning objectives
➢ The students should be required to reflect on and
evaluate their Service-Learning project and objectives
➢ The student could be involved in designing the project

Why Do Service Learning?
 Because it…

◦ Promotes numerous academic skills:






Problem Analysis
Critical Thinking
Logical Reasoning
Detailed Observation
Issue Identification

◦ Enhances
 Student Motivation to Learn
 Student Retention

◦ Improves Student Learning Outcomes
◦ Encourages
◦ Sustainability
◦ Civic Engagement

The essence of effective teaching
and learning
Expands
Boundaries
Personalized
Constructivist
Authentic

Empowering
Collaborative
Active

Mediating Factors
ServiceLearning

Self-Esteem
Empowerment
Prosocial behaviors
Motivation
Engagement

High Quality Components

Academic
Success

Typology of Service Learning
Types

Different Models of Service Learning

Comparison between Traditional Learning and Learning Outside

Classroom

Comparison between Traditional Learning and Learning Outside
Classroom

Elements of Learning for Suggesting Service
Learning as an
Alternative Approach to Conventional Learning

Possible Advantages of Service
Learning

Possible Weaknesses of Service
Learning

